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Editorial

Scholars who were invited to contribute to this volume were not asked to address specific topics. Nevertheless,
there was a remarkable agreement on the issues selected and on the results of their investigations, despite
differences in the methodologies involved in the reseAtdne contributions were clearly related to the key

issue in the field of language education today—the on-going “war” between “incidental” learning of language
and “intentional” learning, often referred to as “acquisition” and “learning.”

As reviewed in my article in this volume, the Comprehension Hypothesis claims that we acquire language
through a subconscious process: when we understand what we hear and read, in other words when we get
“comprehensible input”. Its rival hypothesis, the Skill-Building Hypothesis maintains that we develop
competence in a language when we consciously learn it, when we study its vocabulary and rules of grammar

In this issue of LT, several contributors describe case histories in which second language acquirers did not
make significant progress with traditional instruction, but did much better when they became pleasure readers
and listeners (Renandya, Jacobs, Krashen, Ong Hui Min, Lee, Smith). These learners were allowed to choose
their own reading and listening material, thus ensuring that the input was interesting, or even “compelling”.

Jef McQuillan, in his article “V¢ dont need no stinkinexercises” and Beniko Mason, in her interview
examine cases in which the addition of skill-building exercises to the practice of listening to interesting stories
resulted in apparent gains in the vocabulary of learners. Hoyeareful analysis showed that reading and
listening was more “efficient”, resulting in better acquisition per unit time. In other words, learner time is better
spent in listening and reading rather than in doing exercises and other skill-building activities.

Krashen (1994), and Lao and Krashen (2008), present evidence to support the argument that students prefer
comprehension-based approaches to skill-building approaches. McQuillan, in his article “And then there
were none”, provides additional evidence that is more convincing than the usual interviews and surveys,
namely the small number of self-study students who actually persevere with traditional, skill-building based
language books and courses. Smith, Renandya et al., and Lee cite the example of the obvious enthusiasm of
those who have tried listening to interesting stories and self-selected free reading. This is additional evidence
that comprehensible input is not only more effective and efficient but is also more pleasant.

The “pleasure hypothesis” is also confirmed by studies described in Cho and Krashen in their article: College
students studying English language who had the time for self-selected reading sessions or were invited to
browse English books, showed increased enthusiasm for pleasure reading.

McQuillan notes in his article “Forced pleasure reading”, that some in-school reading programs did not
produce positive results because they were based on assigned reading as opposed to self-selected reading;
moreover the students were required to read a certain amount. This resulted in students doing less reading.
As evidence that students were not “lost in the book”, students read nearly exactly the amount they were
required to read.

A Final Comment

The papers included in this issue show that we have made considerable progress in the field of second
language acquisition in the last few years:

They report impressive additional support for what is perhaps the core idea in our field, compelling
comprehensible input, derived from a variety of methodologies. How&her and Krashen note in their

paper that despite 40 years of positive evidence in support of the Compelling Comprehension Hypothesis, its
application has been sluggish. For example, self-selected reading still remains an after-thought, awkwardly
attached to a skill-building program, if at all.

If the problem is at least in part due to lack of familiarity with the research, as Cho and Krashen suggest, my
hope is that this volume is part of the solution.

Stephen Krashen



Endnotes

1 Masons results were based on her studies of foreign language acquisition, while McGQuildsa’'based

on an examination of first language studies done by others. Nevertheless, their conclusions were remarkably
similar. Their methodological breakthrough—considerirfecefncy rather than overall gains — is an example

of what is called a “multiple discovery” (Simonton, 1988, p. 135), which occurs when “ ...two or more scientists
working independently and often simultaneoushake the exact same contribution to science. Classic
illustrations are the devising of calculus by Newton and Leibniz, the prediction of planet Neptune by J. C.
Adams and Le¥rrier, the formulation of the law of conservation of eyyenf Maer Helmholz, and Joule, the
production of oxygen by Scheele and Priestiey proposal of a theory of evolution through natural selection

by Darwin andMNallace, the introduction of anesthesia ingguy by Long and Morton, the invention of the
telephone by Bell and Gray” (Simonton, p. 135).

In this case, the introduction of efficiency analysis into the field of language education appears to be a small
correction, but it leads to a major re-analysis and a fundamental change in the theory of language acquisition.

2 | am aware that | have departed from usual practice by including three papers by one author—Jeff McQuillan.
There are precedents for such an unusual step. In AB@St Einstein published four papers in traurnal

of Physicsthat revolutionized the field and our understanding of the universe. Three of them—Photoelectric
effect, Brownian movement, and Special Relativity—appeared in one issue of the journal. The fourth on Mass
Energy Equivalence, which appeared later that year in the same journal, introduced the most famous equation
in science: e = nicWe are, of course, eager to read@cQuillan’s fourth paper in this journal.
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A Fulfilling Journey of Language Acquisition
via Story Listening and Reading: A Case of
an Adult Scholar

Sy-¥Yng Lee

Supported by case histories and experimental®... extensive pactice speaking ... and a large
evidence, Krashen (2016) proposed that we volume of feedback ...” (Hilfe2018), Krashen
achieve the highest level of literacy and (2018), points outthat many real life case histories
language competence over three stages: hearingn fact support just the opposite. Such a case is
stories, reading self-selected narrow recreationalpresented here.

texts and reading self-selected professional texts
in an area of personal interest. In this article, |
will describe how an adult learner of English as Karey used to be an elementary school teacher
a foreign language achieved great success byin Taiwan, where she taught basic English and
following the reverse order other subjects for six years, but she never spoke
English informally She studied information
science and computer education as part of her
graduate degree, in which English was required
only for reading research papers. Karey is

Kar ey’s Problem

Like mostAsian learners of English as a foreign
language, the main language learning inputs for
this adult learner came from formal instruction.

Although her English competence was adequatecurrently a full professpand she specializes in

for her to pass all the nation-wide entrance developing thecompetence of pre- and in-
exams, for years she had been troubled by the

: 0 service language teachers in the use of
thought that her English was ppespecially in guag

inf | situati This feell <ted uniil technology to enhance foreign language
informay situations. This Teeling persisted untl acquisition She has received several research
she tried a new approach, in which she herself

| d the fiction books th he found awards and has served as a guest editor for
S€ ecte_ the fiction oo_st at she oun special issues of prestigious journals. She has
interesting and readnd listened to e_ludlo not studied in any English-speaking country
recordings of these booksoday she finds

fiction reading so interesting that she listens and Karey had used English only to write
reads whenever she has a free moment. Thigorofessional papers for publications and for brief
has boosted her competence as well as heprofessional correspondence. Until recestiy

confidence in aural and spoken English, in both found making presentations in English very

academic and nonacademic situations, in afrightening, frustrating, and exhausting,
remarkably short time. especially in front of professors of English as a

_ Foreign Languagéinformation gathered
The Rationale through interviews with S-Y Lee, conducted in

In his response to Hilf&s claim that "adult Mandarin).

language development may be learned ... Karey understood that spoken and written
formally ... through instruction and explicit language belong to different genres: “When
explanation of a new languagstructure”, and  giving a speech in English, you can't simply read
that full competence in éhlanguage requires  aloud from your powsagoint slides. This would

Language and Languagedching Volume 8 Number 1 Issue 15 January 2019 1



be very boring.” Whente had to make a Carrying with her years of accumulated
speech, she first wrote a script, had it revised experiences of frustration, a nearly incurable
by her assistant with akpplied Linguistics sense of failure, and the incessant pressure of
background, and then practiced speaking the having to use spoken English on more and more
script aloud for days, before making the occasions during recent years (for research
presentation. She found dealing with questions PUrPoses and because of the increasing
from the audience very difficult, especially when POPUlarity of the Chinese language), Karey
it comprised non-native speakers, whose beca_lme desp.erate _tp find ways to improve her
accents varied drasticallffurthermore, her English speaking ability

grammar mistakes and incorrect word choices She tried a variety of approaches before she
made her feel humiliated in front of an audience. turned to reading and listening to stories. She

This lack of confid . kina in Enalish began with attempting to read classic literature,
IS lack orconfidence in SpeaKing in English - path that many adults tmyithout success.

is nqt restricFed to Karey alone. Despitg having 11,0 language level was simply too high and
studied English for at least seven years in SChOOLincomprehensibIe, and the necessity of looking
most college graduatesTiaiwan are rarely able 5 ynknown words interfered with her flow of
to use English confidently and comfortably reading; she was unable to keep her attention
especially in public. Karey has this problem even on making meaninghen she tried “GtorABC”
though she has read and written several and other online English tutors with a private
professional papers in English. She realizes thatteacher She stopped because of the tutors’
the successful oral delivery of papers includes obsession with correcting her pronunciation.
paralinguistic elements—body language, facial Some friends enthusiastically suggested that she
expressions and appropriate gestures and alsavatch TED talks because they seemed to be a
the occasional joke. She has observed that othegood fit with her scholarly background and her
speakers include these elements in theirneed to talk in front of experts and
presentations with apparent ease, and felt sheProfessionals. She did not, howeerd them
could never attain this level of competence. INteresting as they were not related to her
Moreover she has always feltill at ease while Professionalinterests.

speaking the more informal English called for Kareys journey in acquiring the kind of English

in non-academic interactions with scholars at she needed dgan when she read
workshops and conferences. These includeCompehensible and Compelling: The
conversation at the dinner table or while Causes and Effects of & \bluntary
accompanying guests to different locations.  Readingin Mandarin (Krashen, Lee & Lao,
2017). The authors argued that we acquire

Her expertise an@search specialty in th? use language by understanding what we listen to or
of technology to enhance language leaming and, ¢ o They added that the most effective input

teacher training in teaching Chinese as a foreigny, language acquisition is one which is

language helped her understand her problem.«compelling’—generally a story—and so
What she needed was material for daily life jnteresting that we “forget” it is in another
conversations—descriptions of events, |anguage. The authors suggested a three-stage
locations, sceneryocal culture and people, path to advanced language proficiency
commentaries on international news, beginning with listening to a large number of
educational policieand entertainment. stories, followed ¥ self-selected reading for
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pleasure, and finallgnding in personalized comprehension of these books, rich in scientific
reading in areas of special interest to the readerknowledge, that kept her motivated to continue
It is the middle stage, self-selected reading, thatwith self-selected voluntary reading.
helps learners discover their interest and passionUnfortunately not all the books she read were
This stage is also instrumental in building as interesting as tidagic Tree Hous®ooks.
expertise and helping learners acquire language Given that the first stage in the three-path to

However finding input that is both advanced learning proficiency advocated

comprehensible and interesting is not easy for by Kraghen, Lee and Lao was thalistening )
adult second language acquirers (Cho & to stories, Karey should have started with

Krashen, 1994). Karey began with simple that. Howevershe had no chance of “being
English books she had bought for her children, ¢ad to™.

theMagic Tree Houseeries (now her children  aAg 3 researcher familiar with technology as a
have grown up and those books had been lyingresource and support for independent learning,
untouched on the shelves for years). Thanks tok 5rey found the BBC six-minute news briefs
her grasp of basic English and her experiencey pe of interestA podcast ofAnne of the

in writing and publishing research papers, Green Gablesa well-known classic for
reading these childresibooks was notdi€ult.; chjigren, stimulated her interest in seeing the

moreovefthese bqoks were not boring, even g, again, having seen it years ago. When she
though they were wten for young readers. searched for it oMouTube (Fig. 1L earning

Karey easily immersed herself in the stories. English Though $ory), she found audio
During the interviewwe agreed it was her Versions of many Interesting stories with

Figure 1 Learning EnglisfThrough $ories orivouTube.

Language and Languagedching Volume 8 Number 1 Issue 15 January 2019 3



subtitles, all free, and all edited to a level toonline were now ailable for her to read in
comprehensible for her print, over a cup of coffee at Starbucks, or while
waiting for friends or colleagues for meetings

To help her take fulidvantage of these stories, :
or appointments, or at home after work.

she got a mobile connection with unlimited
internet access, which made it possible to listen From Mard 2018, Karey began keeping a
to stories while driving, and her husband helped reading log of all the books she had listened to
her connect her mobile phone to their TV or read, or both (seBable 1 for her partial
monitor. She found the stories so compelling, reading list; this list did not begin with the first
and the visual support so helpful that she hadbook she had read and she eventually
less of an urge to look up unfamiliar words, discontinued the list). She developed a strong
which, it can be argued, resulted in greater gainsinterest in knowing more about how language
of vocabulary through context. Furthermore, was used to create a story that could be so
thanks to an e-book website she discovered, theenthralling. Reading became a welcome part
pdf files of many of the stories she had listened of her day routine

Table 1
Karey's Reading List
o
# $ % &
' !
( m
) # 03 "
¥
% - &
& %"
' && &/ 0
% (
) *&01 &
# )y Y+ % % "
' ) Lo
( ) ¢ 2& &
) , #
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Narrow Reading Children, some thriling but metaphorical such
asLife Exchangeand others horrifying yet

The pace of Kareyg reading gradually o Ir
profound, with life messages such &ise

accelerated. In the five months since March
2018, she has read and/or listened to nearly 1003ranger

sfto_ries (Fig. 2JThis includes cIa;sic childres_w’ During the interviews, she described the plots
fiction such afeter Pan, The Little Mermaid, of these stories with great passion, as if she

Swan Lake, and The SetrGaden and had just finished reading them. She also shared

simplified literary works of titles such dane her reflections b lainina h heint ted
Eyre,Anna Kaenina,A Christmas Caul, The errefiections by explaining how she interprete
the meaning of these stories in the context of

Great Gatsbyetc. She has also read other _ _ s )
stories that she found appealing—some much-ner own life experience, religious beseind

loved and touching such ahe Railway social values.

Figure 2 Some stories printed out for reading

Interestingly ore story byAgatha Christie,  found that these stosallowed her to acquire
Murder on the Oriental Exgss aroused in  the language of action, location, motion and
her an intense enthusiasm for detective stories,motive. This was precisely the language she
and led her to focus on narrow reading—a was lacking when having conversations with
reading preference in which the reader focusesguests or when giving speeches. She was happy
on the same type of genre or works by the samewhen she realized that she did not need to attend
author conversation classes, or practice speaking under

This newly developed interest in detective artificial conditions, or memorize grammar or
stories was especially valuable because shevocabulary for her next psentation.

Language and Languagedching Volume 8 Number 1 Issue 15 January 2019 5



Agatha Christie books are now her favourite has recently discovered another aytRarhard
reading materiallo read more of this author ~ Macandrew who has written several book
once again she found an online e-reader with series, including detective stories for students
lots ofAgatha Christie books (Figure 3). She of English as a foreign language.

Figure 3 English e-reader

Progress Perceived During the Five | conducted several hour-long interviews with
Months Karey in coffee shops to gather the material
for this reportAs | spoke to hernt became

I had not plann@to write a report on Karey’ | _ _
increasingly clear that Karey/’experiences

reading progress when | first started talking to _
her Itwas Kareys own discovery of the gradual  "€€ded to be shared. They showed that it was
improvement n her reading speed, oral fluency possible to improve _Wlthout formal instruction,
expressive richness and listening ability that CUtPUt practice, private tutors and constant
motivated me to write about highus, this paper assessment, as long as the supply of stories was

does not contain any statistics to show how many Sufficient and free selection was granted. The
words she gained. nor any test scoso  Mostsignificant outcome of Kareyéxperiment

Karey has now stopped recording what she Was that she felt less apprehensive about
reads due to her very tight work schedule and SP€2King English in public —something that had

another important reason, “l am now reading {roubled her foyears.

for pleasure! There is no need to know how |n April 2018, only one month after she started
much | have listened to or read eachtay reading and listening to stories, Karey was

Language and Languagedching Volume 8 Number 1 Issue 15 January 2019 6



invited to give a fifeen-minute presentation Observing the improvement resulting from
about her research on the use of technology inreading and listening to stories in real situations
language teaching at an international conferenceis a better assessment of language acquisition
onApplied Linguistics and Languadeaching.  than paper and pencil test results, that do not
In this presentation, for the first time she felt reflect the changes in behavioral, cognitive and

good about her performance, “I used to feel
extremely nervous when giving presentations
in English with even only one English teacher in
the audience!”

In June, she was invited by two top universities
in Hong Kong to talk at seminars. She was also
asked to consult with faculty members at one
of the two universities. This is what she had to
say:

Compared to the visit to Hong Kong a
few years ago, which was like a
nightmare, my confidence this time was
much betterInteracting with each
professor or researcheeach with
different ideas and topics, was much
easier this time. When focusing on the
content, | simply forgot that | was using
English in all discussions!

In August, Karey invited a journal editor from
the United States to give a talk at the university

where she taught. This time her experience was

very different from her previous experiences
of interacting in English:

No stuttering, no embarrassment, no
frustration! Our conversations at the
lunch and dinner tables were full of

laughter pleasantries, and intellectual

exchanges of viewpoints on different

topics. | owe it all to the stories | have

enjoyed in the past few months!

affective aspects.
Conclusion

Karey’s progres, it can be gued, may be
largely due to her strong motivation. However
many language learners have very high
motivation levels, but they quit because of lack
of proper materials and a solid understanding
of the theory of language learnifig.conclude,

I will present two issues worth further
contemplation:

First, many scholars or teachers strongly argue
in favour of form-focused approaches. This
argument, however loud, is not backed by
longitudinal investigation. If formal learning is
so efective,Asian students, having received so
many years of school instruction focusing on
form, should be very strong in all aspects of
language performance. Proponents of this
approach have apparently not noticed that
research shows that the effect of form-focused
instruction is fragile (Krashen, 2003).

Karey’s experience, in conjunction with that of
S0 many others (see e.g. E|l&991; Elley &
Mangubhai, 1983; Krashen, 2004; Krashen &
Mason, 2017; Mason & Krashen, 2017; Mason
& Krashen, 2004yVang & Lee, 2007), shows
the opposite, both cognitively andedtively.
Karey, a distinguished professor as well as an
outstanding student throughout her school years,
had six years of formal instruction in English,
three in junior high school and three in the first

Just two days before this article was completed, three years of the five-year teachers’ college.
Karey called and told me, “Can you believe it? Other than this, she was also exposed to English
A one-hour long-distance Skype meeting is no during her graduate studies, when reading and
problem for me now!” Nearly all speakers of Writing journal papers. The language instruction
English as a second language know how in school was clearlgot enough for her to deal

challenging itis to listen to someone on the phone With the varied and complex ways in which
or in front ofa monitor language is used in real life situations.

Language and Languagedching Volume 8 Number 1 Issue 15 January 2019 7



Fiction contains exaly the materials we need Karey Her story adds one more piece of

to face this challenge; it includes communication evidence to support the Comprehension

of all types such as chatting, negotiation, Hypothesis in that language is successfully
discussion, description, narration and even acquired when we understand what we read
teasing or joking. No school text willencompass and hear (Krashen, 2003). Fingliareys case

all the language features we are likely to shows thatitis never too late to acquire a second
encounter in real life (HsielWang & Lee, or foreign language or improve fluency via story

2011; McQuillan, 2016). reading and listening.

Second, formal instruction did not help Karey
overcome her extreme anxiety when it came to
public speaking in English. Her case was similar
to that of an adult Spanish learngho hadto  Cho, K. S., & Krashen, S. (1994 cquisition of
take a pill (valium) before going to class because vocabulary from the Swe¥tlley Kids series:
“it freaks [her] out” when she has to do an oral Adult ESL acquisitionJournal of Reading,
report or is called upon to speak in class 378), 662-667.

(Krashen, 2017). Karey said that the “pounding Elley, W. B. (1991) Acquiring literacy in a second
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The Power of Reading: Case Histories of
Second and Foreign Language Readers

Willy A. Renandya, George M. Jacobdgghen Krashen and Cryat Ong Hui Min

In this papemwe will present two case histories  interesting (Krashen, Lee, & Lao, 201&)good

of learners of English as a second/foreign way to increase the likelihood of obtaining
languageWe will focus on how their reading  compelling input is to encourage self-selection.
habits resulted in remarkable improvements in There is strong evidence from experimental and
their linguistic competence. These case historiescorrelational research that confirms that self-
provide additional evidence in support of the selected reading leads to superior development
Reading Hypothesis, which claims that high of literacy including vocabularygrammar
achievement is possible when L2 learners writing style, reading abilityand spelling
engage in self-selected reading, that contains(Krashen, 2004; Krashen, Lee, & Lao, 2017).

[ ing language input. . ,
comprehensible and compeling language inp The two cases of self-selected reading examined

Introduction in this paper are superficially different, but in
both cases, the similarities are far more

Case historiesdve the potential to make important than the differences between them.

impor_tant contributions to both theory and In the first case, the learnismreading habit
practice (Nye, 2012). In terms of thepry  gio e before she began school; she read in a
although they have largely been used t0 help oo janguage that she spoke very well. In
generate new hypotheses, they can also be useghe second case, the reader developed the
to test existing hypotheses by providing yeading habit in English as a foreign language,
supporting or contradictory data. In terms of \yhen he was a young adullt. In this case, there
practice, they can be used to give guidance onyas clearly room for improvement in the

application by examining cases of successful |earners’ foreign language competence.
and unsuccessful implementation. Lasthse o
Crystal Ong Hui Min

histories serve to inspire other language learners

by demonstrating that high achievement is Crystal Ong Hui Min waborn in Singapore in

indeed possible. 1998. The reading culture in her family was,
é;;\nd still is somewhat varied. Her maternal
grandmother grew up in Malaysia at a time

more general Comprehension Hypothesis. TheWhen society generally thought that girls did not

Comprehension Hypothesis claims that we nee% to ?]o to scql_oorrhus, I;iwt I\t/lr:nts h
acquire language when we understand what wedranamotner was illiterate, a fact that she

. . bemoaned till her death. Hui Mgxmaternal
read, when we obtain comprehensible input.
P P grandfather left school when he was about 12

Research strongly suggests that the most potenyears old, but he did learn to read, and he
form of reading is one that is not only continues to read a daily newspaper in Chinese.
comprehensible, butsal “compelling” or highly ~ On Hui Min's fathets side, her grandmother

The case histories presented here focus on th
Reading Hypothesis, which derives from the
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moved from China to Singapore, and lived her escape his role as a teacli&¥ decided to read
life as a non-reading Hainanese monolingual the book himself and give his niece a quiz, which
speakerHer paternal grandfathevho passed  she passed with flying colours.

away long before Hui Min was born, dropped
out of school after the primary level, but was
literate. Hui Mins parents dropped out of
seco_ndary school. Their rea_dlng s largely academic and knowledge benefits of including
restricted to newspapers, with the mother

preferring Chinese newspapers, and the fathernon'fICtlon in her read_mg portfolio, and even
English newspapers. when she was offered inducements, she insisted

on keeping to fiction for her out-of-school
Since her birth, Hui Min has lived in a multi- reading. Fifth, Hui Min read anywhere and
generational home. Currenthe lives with  everywhere—at the dinner table, when
more than ten extended family members in the travelling on public transport and even when she
same flatAlthough Mandarin is the main  was supposed to be asleep.
language spoken in her famiblui Min has
always been quite comfortable in English, since
she was very young. She attended a bilingual
preschool, and spent the weekends with her
uncle and another of the a_uthprs ofthis Paper Singapores Nanyandechnological University
George Jacobs (GJ) and his wife. Conversation )

, : ; e rated among the world’best on many
with GJ was in English and he and his bilingual . : 2 " o
wife read to Hui Min in English. In fact, itwould international indices. In addition to excelling in

. - . her studies, Hui Min also has an active social
be accurate to describe Hui Min as an English . . C
. - and extracurricular life. In contrast, Hui Msn
dominant bilingual.

only sibling, a brother born in 2001, never
Even before starting primary school, Hui Min  developed a reading habit despite receiving the
stood out as an avid reader of fiction in English. same encouragement that his sister received,
Her family supported her reading habit by taking and despite having his older sister as a role
her to well-stocked public libraries and modelAccording to our observations, to date

A fourth characteristic of Hui Mie'reading was
her insistence on reading fiction exclusively
Even when she was told about the many

What have the results been so far for Hui Min?
She has consistently been a top student at all
levels of schoolAt the time of writing this
article, she was about to begin studies at

bookshops, and her aunt (Hui Mirfathels he has been markedly less successful in his
sister) who lives in the US regularly sent her studies and markedly less active in social and
English books. extracurricular activities.

A few things were significarstbout Hui Mins Willy A. Renandya

reading habits. First, she read the same book a

many as five or more times. Second, she

enjoyed series books, such as the Junie B. Jone L ) i

series, as well as multiple books by the samee‘juc""t'(.)n n Indone_5|a itself. Like most

author such as Beverly Cleary and later Jodi _Indong3|ans, he a_cquwed several Iangques,

Picoult and Haruki Murakami. Third, she was mcludm_g Indone3|a_n, Javan(_ese and a bit of

aquick readeas GJ realized one day when he Ma_ndan_n an_d Hokkien. Hpkklen was spc_)ken

asked the then eight-year old Hui Min if she malnIy_W|th_h|s father and his circle of Hokkien-
o .~ speaking friends.

was enjoying a book she had been reading.

When Hui Min said that she had already finished The reading culture Willy’ s family was rather

the book, GJ was very surprisdédnable to  weak during his childood. Besides school

?/Villy Renandyawvas born in Indonesia and did
'g\ll of his primarysecondary and undgaduate
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textbooks, there was pracdilly no reading  lessons. Most of thtime, he would just listen
material at home. When he was in secondary without really comprehending much of what was
school Willy started reading comics and series happening in class.

books in Bahasa Indonesia, the national language . .
of Indonesia. He borrowed these books from The English Department had a small reading

the neighbourhood libraries. He became a library that was managed by the students. The

ferocious reader of serialized fiction; rarefy cpllelc_]'c[_log '? th'_s Ilbrar%/ mal\l/lnl)t/) ccE)r!sLstgd OL
ever did he read non-fiction material such as SIMP!1€d CIASSICS SUCh as Moby-LIcK, Lavi

newspapers, magazines, or any “serious” books.COPperf_iEId’W uthering Heights, and Oliver
Twist. Willy had to read these books and then

Willy’ s favourite author wasmaraman Kho  write book reports on them. He found the books
Ping Ho, a Chinese Indonesian writgho had  boring for the most part, and the book reports
written some 120 serialized kung fu stories. His burdensome. His initial enthusiasm died very
novels were among the best-selling novels, quickly and he began to lose interest.
attracting millions of fanatic readers who )
impatiently waited for the next title of his book  ©One dayWilly stumbled upon a novel in a local
to be released. Khebooks were not just about P00k shop—a Perry Mason book written by Erle
fighting and revenge, the usual staple of kung Stanley Gardner (Perry Mason is the main
fu stories. He skillfully infused other powerful  character of more than 80 detective novels
ingredients into his stories such as love, Written by Gardner). He had never heard of
friendship, hatred, loyalty and betrayal. Bornin the author before, nor had he watched the Perry
1926 into a Chinese Indonesian fanilijodied ~ Mason TV series. He picked up the book simply
in 1994. Many of those born in the 50s and 60s because the title and the book cover looked

fondly remember reading Khe'delightful attractiveAlthough it was an unabridged novel,
novels. Willy was able to read it with sfi€ient

_ ) ) comprehension. This was partly because the
Like most of his peers who spent six Years | contained dialogues written in simple,

stud_y?ng Englishin high SChOW"_y’ s English conversational language. There were words and
proficiency was almost non-functional, probably expressions he did not understand, but the

at theAl level on the CEFR (Common storyline was so captivating that he continued
European Framevyprk (_)f Reference) band reading the book and finished it within hours.
scale. He was familiar with a f_ew words and He felt exhilarated. He had been able to finish
knew how to put these words into sentences, reading an entire novel in English with complete
but that was about all. He had never used the : . .

. L comprehension and enjoyment! This produced
language for any meaningful communication, . -, .
either orally or in writing. in him a strong urge to read more books by the

same authoHe went back to the bookshop

Willy graduated from high school in 1975, and and bought a new Perry Mason title. Five more
armed with this very basic knowledge of English, books laterhe was addicted to Perry Mason.
he applied for admission into the English He kept going back to the shop and eventually
language education department of a tegsher bought and read about 50 Perry Mason titles.
college inYogyakarta, Indonesially admitted He then moved on to the Sherlock Holmes and
that he got accepted by sheer luak.the Hercule Poirot series. In the meantime, his
lectures were conducted in English, so it was classmates continued to read graded readers
quite a struggle fohim to understand the from the depament library
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This self-selected reading of books had a hugeRichard Day and other SLA experts, did he
impact orWilly’ s language proficienciie had understand the power of self-selected narrow
started out at the bottom of the class in terms of reading in the context of language development.
language proficiengyand was even falling
behind in his studies. By contrast, his classmates
were quite fluent (most of them were able to The impressive gmth in the language of Hui
express themselves clearly), and did not seemMin andWilly described in the case studies

to have any difficulty with their lessons. presented here is consistent with the results of
However by the end of his undgraduate  experimental and correlational research, as well
studiesyVilly had become very fluentin English  as previously reported case histories (Krashen,
and was able to communicate both orally and in 2004). Recent results include Sullivan & Brown,
writing, as well as if not better than most of his  2014:Yeo, Chew & Krashen, 2016; Cho, 20186,
classmates. He graduated with the highest GP 2017; Mason & Krashen, 2017. Both learners
in his class. Other than his reading habits, thereshowed unexpected and unusual deve|opment
was nothing that could explain his extraordinary in literacy and school performance. They did
progress. He did not have any friends or family not read for improvement, but for pleasue.
members with whom he could practise speaking \yas the case in previously published case
in English, nor had he travelled to any English- pjstories, superior language development and
speaking countries to practice his English. school success were unexpected and came as

Soon aftewilly completed his education degree, @ Surprise (Lin, Shin & Krashen, 2007; the case
he landed a teaching job in an English language®f Cohen in Krashen, 2004; Mason 2017).

school in Indonesia, joining the staff of ten o tside of their schoolwork, both Hui andlly
English teachers. Since they all had different largely read fiction, which they selected
educational backgrounds, their levels of ynemselves. Both were “series” readers and
proficiency in English were rather varied t00. a5q hooks by a single autfthereby continuing

To support their professional development needs, o same story or theme. Previously published
the school asked the teachers to take the e histories show that many dedicated readers
TOEFL test (paper-based), so that they could prefer fiction, and often stay with a few
identify the skill areas that needed improvement. favourite authors and series books (Cho, 2016,
All 10 teachers signed up for the test. The 2017: Mason, 2017: Henkin & Krashen, 2015:

majority of them scored slightly above, at, or Mason, 2017). Both Hui amiilly maintained
below the mean score of 500. However two their reading habit for a number of years.

teachers, both of whom were avid readers of
English novels, scored above 600, placing them Based on case histories of second language
roughly in the 85th and 97th percentilslly acquirers who were long-term pleasure readers
was one of these two. in English, Cho and Krashen (2016) concluded
that the following conditions contributed to the
establishment and maintenance of a reading
habit:

Conclusion

At the time Willy could not understand how he

had managed to increase his fluency in English
in such a short period of time. When people
asked him how he had done it, he simply said, “l 1. Aninitial pleasant reading experience
don’t know | just did”. It was much later when

he did his graduate studies in TESOL, and was
introduced to the works of Stephen Krashen, 3. Atime and plae to read regularly

2. Access to interesting reading material
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4. The freedom to $ect ones own reading

5. No tests, no workbook exercises and no

rewards for reading

It appears that all these conditions were metin
the cases presented here. The two case historie

thus confirm not only the Reading Hypothesis,

but are also consistent with the importance of a

from case historiesShitennoji University
Bulletin, 63,469-475.

Nye, M. J. (2012). Thomas Kuhn, case histories, and
revolutions.Historical Studies in the
Natural Science#2(5), 557-561.

gullivan,A., & Brown, M. (2014)\Vocabulay from
adolescence to middle agkondon, UK:
Centre for Longitudinal Studies.

pleasant initial reading experience, access, time

and place to read, and self-selection.

Meeting these conditions can result in impressive

achievement in a pleagiole manner
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King Felix: The Case of a Taiwanese Man
Acquiring English through Major League
Baseball Broadcasts

Ken Smith

While philosophies behind teaching and acquiring Being from Massachusetts, | had grown up
English may vary around the world, the two listening to radio broadcasts of baseball games,
most common approaches can be defined aswatching games on television and going to
belonging to either Skill-Building or Fenway Park (the oldest ballpark in Major
Comprehension-Based methodology (Krashen, League Baseball) with family and friends.
2017). Because Major League Baseball was part of
my upbringing and because of my interest in
second language acquisition | decided to engage
further with Felix.

In Taiwan, in-school English educationdaty
follows the Skill-Building methodologwpr at best
an eclectic approach consisting of both Skill-
Building and Comprehension-Based techniques, | think Felix and | connected with each other
despite evidence to support a purely because neither of wss a typical resident of
Comprehension-Based approach (Mason, 2004;Backpackers HosteA casual conversation
Smith, 2006). The following case study of an ensued with this greying, tired-eyed man | was
adult learnerfelix, ofers additional evidence  sharing my room with. Felix was a 41-year-old
to support comprehension-based methodology Taiwanese man working in the construction
for foreign language acquisition. industry He preferred to live in hostels in order
to save enough money so he could some day

Meeting Felix ’
buy his own apartment.

Felix is a 41-yar-old Taiwanese man with a

high school education, who currently works in | told Felix that | wag&merican and was doing
the construction industry iFaipei, Taiwan. | a Ph.D. ilApplied Linguistics fronVictoria
met Felix on my return tdaiwan inAugust University ofWellington in New Zealand. | had
2018, when | was temporarily living in the been teaching English for many years at a
Backpackers Hostéh Taipei.As is oftenthe  University in Kaohsiung, and if | wanted to
case in hostels, rooms at tBackpackers  continue to do so, | needed a Ph.D. | added
Hostelwere small and had a number of bunk 14t | was inTaiwan because | had taken a

bed;. I(;/\]/castﬁhownttv\therg Ltvvo\xllﬁl bel restin% break from my studies, and would be living in
myneagtor the hext wo NIgNLS. YWheN TopeNed +,ihei for a little whileAll of this seemed to
the door | was greeted with a friendly smile interest Felix

and the following greeting in English: “Hi, my
name is Felix. I'min this one.” (pointing to his - Communicating with Felix in English

bunk).
) ] L _ Felix had chosen to engage with me in English.
| responded to his greeting with: “Like the cat?” A¢ soon as | opened the door he had greeted

He said, “No, like the baseball pitcher from the me with a “Hi”, making it clear that he wanted
Seattle Mariners, Kig Felix.” to converse in Englisilthough there were
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mistakes in his syntax and he was also not verylisten to them in efiter Mandarin or English —
fluent, he was able to conumicate quite clearly ~ something | did not knovs Felix was a fan of

| asked Felix to tell me about his English baseball and had played it as a young man, he
language learning experiencdaiwanA smile understood the game. Moreoyée found
spread across his face as if he had somethingvatching and listening to games on TV
exciting to tell me that he had been Waiting to Compe”ing. Krashen (1996)’ ina paper titled
share, and | justhappened to be there to hear it«The Case For Narrow Listening”, provides
theoretical support for what Felix was telling
me. Krashen states: “Repeated listening, interest
Felix told me that there was nothing exciting or i, the topic, and familiar context help make the
unusual about his English language learning jnnyt comprehensible”. Felix explained to me
experience in school. He had received a ¢ he Jistened to the baseball broadcast to help

traditional education in high school, however he ., improve his English fluenohich he values
never finished school. He told me he had not and thinks is important for his life ahead.

att;:- nd;ad a?y dEntghtShk craftm SCthOIIS (lextra Furthermore, he deeply enjoyed listening to the

ScNooling students take afier SChool Classesy, - casts. Krashen, Lee, and Lao (2017),

mostly to prepare them for examinations). . , : o
explain that interesting comprehensible input

Felix's description of his educational may not be enough; compelling comprehensible
experiences and his attitude could at best be. y gn. Peting P

described as “indifferent”. When | explained Inputis |(ﬁeal II(;] ordehr fol_r Ianguage ac_qU|S|t|on N
the word to Felix, he did not quite understand it, occur Felixtold me gt Istening to Major Lgague
but he nodded as if to impl¥ou understand”. B_aseball_ broadcast_s is now all he does to improve
his English. He said that he could have a brief
He added that he did not rea”y like school and chance encounter with an Eng”sh_speaking
that learning English was all about memorizing  foreigner on the streets or in a hostel where he
words, studying grammatoing worksheets and  may be stayingout that was unlikelyistening
taking tests. He explained that he had lost interest; )5sepball games was a bettesre regular way

In Iear(rjung English, a_nr(]jr?ventléglly NoloNger tinteracting with English, rather than waiting to
wanted to continue with his studies. come across a foreigner to talk to.

Approach 1: English Learning in School

Approach 2: Acquiring English thr ough

) While there were no standardized tests to assess
Major League Baseball Broadcasts

Felix’s progress in English, one may conclude
Felix told me that although he had decided to that listening to Major League Broadcasts in
drop out of school, he still thought English was English has beenfettive inimproving Felixs
important. Therefore he decided to try a different fluency as he was able to communicate with
approach—one in which he combined something me quite freelyFelix told me he would most
that he loved, baseball, and something he felt jikely not have had the confidence to initiate a
was important, acquiring English. He decided conversation or interact with a foreigner prior

to listen to the broadcasts of Major League tg his new English language acquisition
Baseball (MLB, as Felix and mafigiwanese approach.

call it, referring to the highest level professional _
baseball played in the United States and Conclusion

Canad). | was expecting Felix to be around the

Felix explained that iTaiwan, when Major ~ Backpackers Hostébr a while longerso |
League Baseball games are broadcast, one cagould talk to himsome more. Howevgrdid
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not see him again after that first night. There
are two main conclusions to be drawn from the
“King Felix” case study

(1) Evidence seems to support the conclusion
that the ideal conditions for language
acquisition include not only comprehensible
input, but also highly interesting, or
“compelling” input (Krashen, Lee and Lao,
2017).

(2) Some people, despite how they are taught

in school, find ways to acquire a second
language on their own.

Despite the fact that th&aiwan education
system did not work for him, Felix was able to
figure out how to acquire English in the best
way for himself. Perhaps schoolSeiwan and

in other places where English is taught as a

foreign language ought to reconsider their
attachment to Skill-Building and adopt a more
Comprehension-Based methodoldggt only
was this methodology more effective for “King
Felix”, but it was also more enjoyable for him.
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Forced Pleasure Reading May Get You
Neither: Comment on Milliner (2017)

Jeff McQuillan

Abstract Introduction

Milliner (2017) fourd no correlation betweenthe There is now a large body of evidence

number of words read by students in an supporting the positive effects of pleasure
extensive reading program and gain scores onreading on literacy development, including
a general measure of English language vocabulary growth, reading comprehension,
proficiency | would like to ague that these  writing ability, and more (Krashen, 2004). Part
results are probably due to the “forced pleasure of this evidence comes from studies on
reading” design of the studwhich failed to  extensive reading (ER) programs. Krashen and
follow the principles of effective free reading Mason (2017) summarized the results of three
programs. separate meta-analyses of extensive and

Table 1
Impact of Extensive and Sustained Silent Reading Programs in Three Meta-Analyses

sustained silet reading programs. In all three  when they are .20 or less, medium when they're
reviews, extensive reading was found to lead around .50, and large if they are .80 or more
to gains in both vocabulary and comprehension. (Cohen, 1988)As can be seen iiable 1,

| have summarizedthe three meta-analyses inextensive reading treatments in most

Table 1 by outcome measure, using tfieatf =~ comparisons yielded a medium to high effect

size calculations provided by the researchers. size, whether we look at vocabulary growth,

. reading omprehension, or overall gain scores.
Effect sizes are most often reported as the gomp g

number of standard deviations that separate twoMilliner (2017)

groups at the end of the experiment; or for _

studies with no control group, the difference Milliner (2017) appears to have provided data
between the pre-test and post-test scores.to supportthe hypothesis that extensive reading
Effect sizes are generally considered small does not lead to language gains that are
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proportionate to themaount of time spent  Milliner's results run counter to several studies
reading. He studied a group of intermediate that have found that the extent of reading is
English as a Foreign Language (EFL) students positively correlated to reading gains on the
(|\|:19) at a Japanese universiw,ho were TOEIC (Mason and Krashen, 2017) and
required to read at least 250,000 words from TOEFL tests (Contantino, Lee, Cho & Krashen,
graded readers over the course of two college1997; Gradman& Hanania, 1991). There are
semesters. Students who read the minimum SOMe likely reasons why the results of Milliner's

number of words received 10 per cent credit Study differed from those of previous ones.

on their final grades. First, there was no control group used in the

study nor were other possible sources of English
input students may have received during the

yearlong study controlled foHence, we cannot
be sure if any of the gains were attributable to

'the extensive reading program, a point Milliner
makes (p. 56).

Students could choose from more than 500
graded readers at various levels via an online
service. Students read the books on their
smartphones-a common practice in Japan
according to the researchdlearly all of the

students (17 of the 19) met the 250,000-word
target, reading an average of 263,767 words. Second, the student's TOEIC score counted for

All the reading was done out of class. just 20 per cent of the final grade, meaning the
students had a strong incentive to do other
The online software used for the study tracked activities to improve their test scores, activities
the number of hours, pages and books thethat may have had more impact than reading.
students read. It appears that students were als@illiner notes that "students completed drills
required to take post-reading comprehension and practice tests from a TOEIC test preparation
quizzes (Milliner 2017, p. 52), although the textbook" (p. 56).
quizzes do not appear to have counted directly

toward their final grades @ble 1).The Third and most importantiyone of the reading

. . was "free reading"; it was all assigned, although
researgher admlnlster_ed aversion Of“‘“’_t students could choose their own texts. While
of English for International Communication assigned reading certainly can lead to gains in
(TOEIC) exam before and after the study reading comprehension, it does not appear that
(December to December) to measure the ery many of Milliner's students got “lost in a

students’ progress in English. book" or saw it as anything other than another

Students did in fact make significant gains on P0x to tick.Table 2 on page 54 of Milliner's
the TOEIC during their year of study-38 points (2017) study shows that nearly all of the subjects

on the overall TOEIC test and 29 points on the "€ad close to the same amount-just over the
TOEIC reading section. Students read an minimum 250,000.Wc_)rds required for full credit
average of 41.4 hours over the two semesters,(the standard deviation was 34,904).

which works out to be a gain of 0.9 points per The fact that students did the minimum reading
hour of reading on the overall TOEIC score.The also means that their text selections may have
individual score gains, howevewere not  reflected the path of least resistance,
significantly correlated with the number of words  €ncouraging them to choose relatively easy
read for either the total TOIEC score or the books. Milliner himself noted that electronic

TOEIC reading section score (r = .07 and -.18, tracking was done in part to prevent any false
respectivel). reporting of the number of words read-a sign
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that there was a lolevel of student "buy-in":

"The researcher was able to monitor post-
reading quiz results and reading times to
minimize the chances of student chicanery or

cheating" (Milliner 2017, emphasis added).

Though it may appear that the students did a lot
of reading in a year's time, in fact the total time
spent reading was on average just over an hour

a week during the school year a little more
than 10 minutes a da@ompare this to Mason

and Krashen's (2017) subjects, who read on
average more than three and a half hours a

week in English (seBable 3, p. 473), all without
any credit or compulsion.

We do not know for sure, but it is plausible that

Milliner's subjects did little more than "go through
the motions" of extensive reading by swiping

through the pages of an easy book, and reading
just enough to pass the test and get their grade.

Anecdotal reports(Hill, 2009) on a similar

Gradman, H. L., & Hanania, E. (1991). Language
learning background factors and ESL
proficiency Modern Language Journaf5(1),
39-51.

Hill. R. (2009).TheAR cheating ring [Blog post].
Retrieved from http://delightfullyinappropriate.
blogspot.com/2009/05/ar-cheating-ring.html.

Jeon, E.Y& Day, R. (2016)The efectiveness of ER
on reading proficiencyA meta-analysis.
Reading in a Foreign Languaggg(2), 246-
265.

Krashen, S. (2004T.he power of readin(2nd ed.).
Portsmouth, NH: Heinemann.

Krashen, S. (2007). Extensive reading in English as a
foreign language by adolescents and young
adults:A meta-analysidnternational Journal
of Foreign Languageédaching 3(2), 23-29.

Krashen, S. & Mason, B. (2017). Sustained silent
reading in foreign language educatidm
update.Turkish Online Journal of English
Language @aching(TOJELT), 2(2), 70-73.

assigned reading program, "Accelerated Mason, B.,& Krashen, S. (2017). Self-selected

Reader", indicate that some students make the

minimal effort in an attempt to "game the
system".

The problem with forced pleasure reading is that
you may end up with neither pleasure nor

reading. Effective free reading interventions
(Krashen, 2004) have minimum accountability

are free of reading comprehension tests, and

are not tied to strict reading goals, all of which
were done in Milliner's study
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The Star Method: Will They Do It?

David Miller, Andrew Hesler and ®&phen Krashen

Then it occurred to me: Maybe the only authority on 'good books' for kids is a kid. Should
we (educators) stand aside and let children recommend books to each other?"

(Adriance 2010).

A number of studis have confirmed the impact per cent (17 out of 437) mentioned word of
of peer culture whem¢omes to recommending mouth by peers, when asked what made them
books for pleasure reading (Rinehart, Gerlach, choose the book they were reading at the time.
Wisell, andWalker, 1998; Hopper2003; Nevertheless, as indicated above, young readers
Howard, 2008:; ManspRansul, Raufand Koh ~ respect the recommendations made by their
2013; Jones, 2015; Scholastic, 2017). In fact, PE€rs.

some of the fO”OWing studies include empirical A possib|e Objection to encouraging peer input
data: for book selection is the concern that children
will only recommend low quality reading material
to each othewsuch as comic books and series
books. Howeverresearch on first language
acquirers strongly suggests that these objections
are unwarranted. Krashen and Ujiie (2005)
- According to Howard (2008), 40 per cent assertthat: (1) Light reading promotes literacy
of “avid” and “occasional” readers were in general, (2) Light reading leads to heavier
“social readers”, who relied a great deal on réading, i.e. it serves as a conduit for heavier

friends for reading recommendations. reading and (3¥oung readers have little interest
in books that adults think of as “quality”
- As per the Scholastic survey of 2017 |iterature.

(Scholastic, 2017), over 1000 young readers
in the United States between the ages 6 to
17 were asked to answer the following
question: “From which of the following do
you get the best ideas about books to read

- Jones (2015), states that 60 per cent of 76
middle-school English readers in Singapore
identified friends as the main source of book
recommendations.

Even if peer recommended reading were
problematic, critics will be relieved to learn that

as readers make progress, their interest in
reading expands, and they gradually choose
more and more challenging reading matter

from?” Options included parents, siblings, (LaBrant, 1958: Schoonover938; Krashen,
librarians, book fairs, stores and websites, Lee and Lao, 2017).

and friends. The option “Friends” was a o _
popular choice among all ages, and at just High school librarian Ladusksdriance (2010),

under 20 per cent, it was also the most ProPOsed a unique way of encouraging peer
frequently chosen option in the age group recommendation—the “Star Method”. Students

i were asked to draw a stauptace a star-shaped
of12-14 years. sticker on the inside corner of the library books
Howeverin a questionnaire given by Hopper they liked. The idea was that with time, popular
(2005), to 1 to 14year olds in the UK, only 4  books would accumulate stakslriance further
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recommended that a special display of “starred” students seek out old books they had
books be created in a place that was easily enjoyed in previous years at school.
visible to the students entering the libré&ke
reported great interest in this display among her
students. This increased the visibility of popular
books—not books recommended by Goodreads,
or prize-winning books, or books recommended
by teachers or librarians, but books that fellow
students had enjoyed.

o They were given a sticker and asked
to place it on the inside front cover of
the book. It was made clear to the
students that “starring” a book was
optional, and that all placement of stars
was anonymous.

In the secod session (a week later),

Given the challenge antie importance of students were reminded of the guidelines

supporting the diverse preferences of middle

of the Star Method.

school readers, we wanted to explore a way to
highlight the importance of an informal culture o The librarian showed the students where
of peer recommendation. This is the first of they could find the stickers. The stickers
several reports. had been placed in plastic containers

_ _ o _ next to the book return box and inside
In this paper we will focus on the initial reactions the library in areas that receive the most
of 5th and 6th grade students to the Star student traffic, where students often sit
Method. We will also report their reaction to and read.

the book displays of the starred books, and lastly
the impact of this method on their literacy
development.

Students were reminded that they
should only “star” books they really

enjoyed reading, books they had
We intend to report our results step by step, as finished, anl would recommend to

we feel that this method has tremendous peers.

potential, is easily implementable and is zero cost. Two faculty observers unobtrusively watched
Method the students do the activity and noted their

_ ) reactions.
We implemented thet& Method in a South

Korean elementary school in Seoul, for students Results

of English as a foreign language who had had oyer two weeks, a total of six classes in grades
several years of exposure to English in school. 5 3nd 6 (78 fifth graders and 62 sixth graders)
The librarian introduced students in grades 5 \yere introduced to the Star Method. In the
and 6 to this concept during English library time  fjrst session, every student was given one star
across two sessions held one week apart totg ensure that each student was given at least
familiarize students with the process. one opportunity to “star” a book they loved:;
more stars were also made available to them.
We emphasized once again to the students that
it was not compulsory to “star” a bodktotal
o Students were given fifteen minutesto of 202 stars were given out to the students over
explore the library and locate a book two weeks. From our observations, we know
they had read and enjoyed and would that many of the stickers ended up in the books.
recommend to other students. The Infact, across all fifth and sixth grade classes,
librarian specificlly suggested that we only confirmed one unused star after classes

In the first session, the Star Method was
explained to students.
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endedAccording to our observations, nearly Throughout tk two wesks, across both fifth and
every student put at least one star into a book.sixth grades, there were always a number of

. ) ) students who required some clarification on the
During the two weeks, we noticed signs of d

: : . rocessAt one point, we saw two or three
immediate engagement with the Star Method. P . P . . :

e : . . " students in each class pick up interesting books,
In the first fifteen minutes of the first session

: : . putstars on the inside coyand then proceed
itself, when students were instructed to think .
. . to read the books. This suggests that at least a
about the titles they had enjoyed and would :
. : few students may have placed stars in books
recommend to a friend, one sixth grader

hed librarian t K f they thought would be interesting without reading
Z‘E&rgrzc ed our fibrarian to ask for more them; they had not quite understood the

directions. Fortunatelyhe librarian and teacher
They gravitated toward these books, and were readily available to clarify that they should
commented about the number of stars within stick the stickers only in books that they had
the book. One group of fifth graders dived into read and enjoyed. Howeyegery few students
the Pokémon comics, surprised by how most of (Iess than 10 per cent of students in each class)
the issues had accumulated 8-10 stars withinneeded this clarification.

just two or three days of the introduction of the
star method. In fact, this appeared to be the
case throughout the week across the entire
comic book section, with many comics getting
ten or more stickers.

In the second week, students came to the library
with various questions and concerns. One fifth
grader asked whether he could stick the stickers
into books for which he had seen the movie
adaptation. This prompted a productive student-

We also noticed a recurring habit for students led discussion on the which types of books were
to search for favorite books in groups of two or appropriate to put stickers in. Students came to
three. They would hunt these books in groups, their own conclusions: it was important to have
put stickers in them and then pass them to theirread a book fully before “starring” it.

peers. This was a powerful indicator that ag i the previous week, students began their
stickers support and perhaps even promote socCiaqq reading time by scouring the library for

reading. starred books and books they wished to read.

Students alo sought out specific titles to place Ve heard a number of discussions around the
their stars. One fifth grader went looking for a huge number of stars already placed in books.
friend of hers who was reading a book she had Another fifth grader noted excitedly that there
recommended. She promptly placed a star onere fifteen stickers ibiary of a Vimpy Kid

the inside cover of the bodknother sixth grader ~ @Nd then promptly sat down to read the book.

approached the librarian to ask abauew  Our next step will be, as suggestedtyiance,
from Satuday. She was disappointed when she g set up a book display in the middle of the
was informed that it had been checked out, asiiprary to highlight the books that have received
she was unable to “star” the bodlowards  a large number of stars and observe how the
the end of the library class, a couple of excited students react to theitve intend to follow this
sixth graders asked the librarian for more with another suggestion froAdriance, that of
stickers, hoping to mark a few more titles they keeping track of how many “starred” books are
had ejpyed. taken out of thalbrary.
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We Don’'t Need No Stinkin’ Exercises: The
Impact of Extended Instruction and
Storybook Reading on Vocabulary

Acquisition

Jeff McQuillan

Introduction typically for less than 10% of the variance

Reading stories to young children has a explained in vocabulary scores (p. 53).

significant impact on a child’vocabulary  Although the gains from instruction appear to
development (Mol & Bus, 2@).Children be small, some researchers have argued that
acquire words incidentally by being read to, and “at-risk” children especially need intensive
show growth in word knowledge even upon a vocabulary teaching. Coyne, Simmons,
single exposure to a novel word (Carey & Kame’enui, and Stoolmiller (2004), for example,
Bartlett, 1978). In general, the more exposure advocate for what they term “conspicuous
to an unknown word children have, the more instruction’:

likely they are to acquire that word, without any
explicit vocabulary instruction (Robbins & Ehri,
1994). These findings are consistent with current
theories of language acquisition (Krashen, 2003;
Smith, 2004), which hold that the development
of literacy is primarily a result of language
comprehension (listening and reading), not of
direct instruction and “practice.”

Conspicuous instruction is explicit and
unambiguous and consists of carefully
designed and delivered teacher actions.
During vocabulary instruction, this would
include direct presentations of word
meanings using clear and consistent
wording and extensive teacher modeling
of new vocabulary in multiple contexts.
Despite the success of “unaided” storybook (p. 149)

reading in promoting vocabulary growth, several : : , . :
resea?cheprs havegattem te(rjy?o imorove thewaS'k etal. (2016) included in their review 15
. rempre P studies that contained some form of this
effectiveness of reading stories to children by intensive anoroachll of the studies included
adding explicit instruction of unknownwordsin . app - .
the storyWasik, Hindman, and Snell (2016) giving children word definitions during t_he
reviewed 36 studies on the effectiveness of ;ec?idvli?igesofirg?snsdtgé}iz chl)lr:cs)tgo\fgézgglgg
various vocabulary interventions with storybook o P y
acquisition. In all cases, the researchers found

reading, including re-readings, dialogic reading, . - : . :
9 g 9 g 9 that children receiving direct instruction made

questioning, defining, props, and additional or _. = . S
. L significant gains in word knowledge on
extended activities.” They concluded that .

immediate post-tests.

“word learning was enhanced when adults
asked questions and engaged children inBut raw score gains on a vocabulary measure
discussion about target vocabulary words, alone is an insufficient reason to recommend
relative to simply recasting the meanings of the direct instructionTeachers must also consider
words” (p. 52). Nevertheless, the overall effects thetime efficiencyf instruction — in this case,

of these interventions were modest, accountinghow many words are gained per unit of time.
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Since at-risk children are thought to need direct Kapp, 2010; Gonzalez, Pollard-Durodola,
instruction in order to “catch up” to their age SimmonsJaylor, Davis, Kim, & Simmons, 2a1
peers, a focus on efficiency should be of Leung, 2008; Loftus, Coyne, McCoach, Zipoli,
particular interest to vocabulary researchées. & Pullen, 2010; Beck & McKeown, 2007;
in none of the 15 studies did the researchersSilverman, Crandell, & Carlis, 2013; and Zipoli,
attempt to calculate the relative efficiency of Coyne, & McCoach, 2A).Three of the studies
their approach. had appropriate comparison groups but lacked
sufficient information on the amount of time
spent in the experimental or comparison
condition (Wasik & Bond, 2001\Wasik, Bond,

& Hindman, 2006; and Zucke®olari, Landry

& Swank, 2013¥.

Previous reading acquisition studies have shown
that while some forms of direct instruction can
lead to greater absolute word gains on post-tests
when the efficiency of instruction (words gained
divided by instructional time) is considered,
simply reading obeing read to is usually asgood This left only four studies with enough data to
as or superior to direct instruction. Krashen calculate instructional efficiency: Coyne,
(1989) re-analyzed several studies of vocabulary McCoach, & Kapp, 2007 (Study 1); Coyne,
instruction and concluded that most forms of McCoach, Loftus, Zipoli, & Kapp, 2009 (Study
instruction were less efficient in terms of 2); McKeown & Beck, 2014 (Study 3); and
promoting vocabulary growth than simply Weisbeg, ligaz, Hirsh-Pasek, Golinkhf
reading. McQuillan (2016) found a similar pattern Nicolopoulou, & Dickinson, 2015 {&dy 4).To

for second language acquirers: “reading only” these four I've added: Loftus-Rattan, Mitchell,
conditions were more time efficient as a means and Coyne (2016), which was published after
of improving vocabulary growth than reading Wisek et al$ review

plus direct instruction. .
Time Estimates

In this paper examine the studies frovdasik
etal.s review that included some form of extra
or “extended” instruction. | calculate for each
study the relative efficiency of storybook
reading alone versus storybook reading plus post-
reading vocabulary activities to determine if the
added instruction really was worth the extra time
teachers spent on it. | also compare the rate
of “forgetting” in studies that included both an

Not all studis reported detailed information on
the time spent on instructional activities. For
those that did not, | justify my estimate in my
discussion of the stugwattempting to be as
conservative as possible when estimating the
total time of the intervention (i.e. using the
lowest time estimate | could reasonably derive
Sfrom the description of the instruction).

immediate and delayed post-test. Determining a proper estimate for incidental
_ exposure to a word during storybook reading is
Analysis more problematic, howevétow much reading

time should be allotted to individual words read
within the story? In studies of “context effects”
Of the 15 studies that included some type of in word acquisition, the single sentence in which
“additional instruction” inVasik et al. (2016;  the novel word appears is often considered the
Table 5, p. 49), eight did notinclude a reading- unit of analysis (e.g.t8novich, 1982\Vest &
only comparison group that used same Stanovich, 1978). This would mean the time
storybooks as the treatment group (Coyne, spent on each incidental exposure would be
McCoach, & Kapp, 2007 (Study 2); Coyne, around five seconds for most sentences in a
McCoach, Lofts, Zipoli, RubyCrevecoey& typical sbrybook.

Sudy Selection
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Coyne, McCoach, Loftus, Zipoli, and Kapp
(2009,Table 3, p. 14) suggested an estimate of
10 seconds per incidental word exposure, which
would effectively extend the “context” for the
target word to one or two sentences prior to
the one containing the word itself. | use Coyne
et al.510-second estimate for the incidental
exposure conditions in my analygid0-second
estimate is sufficient to account for the
immediate context around the target word, as
well as representing a more conservative

approach than the estimates used in previous

studies of context effects.

Therelativeefficiency of incidental exposure
versus direct instration is calculated here by
first determining the number of words gained
per minute in each condition (efficiency), and
then using the formula:

(Incidental Exposure Efficiency /Direct
Instruction Efficiency)/

Incidental Exposure Efficiency X 100.

vocabulary explanations or “follow-up”
activities related to the target words.

Extended Instructiorfeachers reviewed
the target words before the story was read,
and asked students to listen for the three
words and raise their hands when they
came up in the storyhe teacher then gave
a definition of the word (e.g. “Avealdis
forest or some woods” (p. 398)), re-read
the line in which it appeared, and had the
children repeat the wordfter the story
was read, there were follow-up activities
with additional direct instruction on the three
target words.

Children were given a battery of tests that
included both “expressive” or recall tests (e.qg.
“What doescauldonmean?”) and “receptive”
or recognition tests (e.g. “Which of these two
sentences uses the wealildioncorrectly?”).
Students scored higher on words in the
experimental condition than in the reading-only

or incidental condition on both vocabulary

Since three of the studies used very similar measures, but scored relatively higher on the
designs (Coyne et al., 2007; Coyne et al., 2009: "ecall measure than on the receptive one. In
and Loftus-Rattan et al., 2016), | discuss those Order to present the “best-case scenario” for
first, followed by the McKeown and Beck direction instruction, | used the recall measure

(2014) and\eisbeg et al. (2015) studies. to calculate diciency, as it favored more

heavily extended instruction.
Sudy 1: Coyne, McCoach, & Kapp (2007) . _
Table 1 contains the recall gain scores on the

Coyne et al. (2007) used a within-subject design immediate post-test, thiene spent on the target
to study the effects of extended instruction words in each condition, the words per minute
versus reading-only with a group of kindergarten gained on the post test, and relative efficiency
children (N = 31).All the students heard the (thatis, how much more or less efficient reading-
same story{he Thee Little Pigyread tothem  alone was compared to extended instruction).
three times containing six target words. Students There was a maximum score of 2 points
were given a pre-test @l of the target words.  awarded for each word on the recall test, so
Direct instruction was given on three of the six gain scores were divided by two to yield the
target words as part of the “Extended number of words acquired.

Instruction” condition. The two conditions in
which words were encountered were:

1

The reading-only condition spent a total of 1.5
minutes on the three target words (10 seconds
Incidental ExposureTeachers read the X 3 readings X 3 words). The researchers
storybooks as theysually did withoutany  reported that the tattime for the post-reading
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vocabulary activities for each of the three perword per reading for pre- and during-reading
readings of the story was around 15 minutes instruction (what they called “embedded
(15 minutes X 3 readings = 45 minutes). instruction”). This would add 9 minutes to the
extended instruction (1 minute X 3 readings X
3 words), making the total extended instruction
time 54 minutes.

However to this figure must be added the

additional time for vocabulary instruction given

before and during the reading. Coyne et al.
(2007) did not provide any data on this part of As seen infable 1, the words that children

the treatment, but in a nearly identical study encountered incidentally in the text were
design used in a later study (Coyne et al., 2009),acquired almost one-third (31%) more efficiently
the researchers used an estimate of one minutehan those given extended instruction.

Table 1Word Gains and Relative fitfiency on Recallests in Coyne et al. (2007)

3™ & | &4& &5 - —+(

%" & &" &3" &5 -

&0 88 8 24 0- &
& & 9: 44

From Coyne et al., 200Tables 1 and 2. Recall gains adjusted for pre-test scores

Sudy 2: Coyne, McCoach, Loftus, Zipoli,  |isten for the wordis the storyand then to raise
&Kapp (2009) their hands when they heard thefaachers

Coyne et al. (2009) compardt¢e different  then gave “simple definitions” of the words and
conditions of word exposure in a within-subjects  then re-read the sentence containing the word
design with kindegarten student®(= 42)As ~ (p- 7).

n ngni Etlg:' (k2007)d’ ;tude_nts hesrd a Coyne and colleagues estimated the amount of
story 900 Go lgC_S) rIeZII ;_reitlmes. There time spent on embedded instruction (before and
V\?e:]e tagceizt words Incll “e m':j N ds_to?ﬁhreg ,during the reading) was approximately 1 minute
o t_le V\t/or f]vzere gg/en _exg:n N Tsﬁru;:ggr; per word per reading &ble 3, p. 14), so the
simriarfowhatwas donein --oyne eta. ( ) total time was 9 minutes (1 minute X 3 readings
Three words were part of the reading-only . .

o ’ X 3 words). The extended instruction (post-
condition, and three words were presented in . I .
“embedded instruction.” reading activities) took about 15 minutes per

' reading, for a total of 45 minutes (15 minutes X
Embedded instruction involved asking students 3 readings)As in Coyne et al. (2007), we must
to say the words before tetory was read, to  add the time spe on embedded instruction (9
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minutes) to the extended instruction estimate, that is the data | used for the efficiency
for a total of 54 minutes. calculation.

Similar to Coyne et al. (2007), students were Table 2 lists the number of words gained, the
given a pre-test on the target words and thentime on treatment, the words gained per minute,
both recall and comprehension vocabulary and the relative efficiency of the reading-only
measures as post-tests. Howewence the  condition versus embedded and extended
researchers determined that students were notnstruction.
erforming above chance on the pre-tests, onl : : .
P g : P . YWords in the reading-only condition were
post-test scores were used in their analysis. The . .
OIacquwed at the same rate as those in the
greatest raw score advantage for the extende . : » :
: : - embedded instruction condition, meaning there
and embedded instruction conditions compared ,
: : was no advantage for the pre- and during-
to reading-only was again on the recall tests, so : L
reading activities on vocabulary growth. The

Table 2:Time Eficiency of Extended Instruction and Reading-OnlywocabulanAcquisition in
Coyne et al. (2009)

From Coyne etal., 200%able 1, p. 1

extended instruath condition did far worse,  The children were randomly assigned to one of

howeveywith reading-only proving to be 50% the three storybook conditions, and heard the

more efficient than providing extended direct story (Goldilock9 three times over a period of

instruction. one week. There were given similar recall and

Loftus-Rattan, Mitchell, &Coyne (2016) comprehensiqn vocabulary measures as post-
tests as used in the Coyne et al. (2007).

Loftus-Rattan et al. (2016) is a partial replication _
of Coyne et al. (2009). The researchers For reasons that are not explained, Loftus-

compared three storybook reading conditions in Rattan et al. used different instructional time
a within-subjects design with a group of estimates for the embedded and extended

preschool childrerN = 25), with three unknown ~ conditions than those used in previous studies,
target words per condition. The three conditions €ven though the descriptions of the procedures
were identical to those described previously for used were the same. This may be due to better
Coyne et al. (2009): reading-ongmbedded  tracking of teacher instructional time in this study
instruction, and exteled nstruction. but no explanatiors given.
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For the embedded instruction condition, Loftus- instruction,we get a total of 63 minutes (7
Rattan et al. estimated teachers spent 2 minutesninutes X 3 reading X 3 words). Results from

per word per reading, for a total of 18 minutes the three conditions are showrable 3.
per three word set (2 minutes X 3 reading X 3

words). For the extended condition, the post- "€ reading-only condiin was 79% more
reading instruction time is estimated to be 5 efficient for word acquisition than extended
minutes per wordhdding this 5 minutes to the instruction, and 75% more efficient than the less

2 minutes used in pre- and during-reading intensive embedded instructiditernatively we

Table 3Time Eficiency of Embedded Instruction, Extended Instruction, and Reading-Only in
Loftus-Rattan et al. (2016)

From Loftus-Rattan et al., 201Eble 1, p. 402

could calculate efficiendyy simply dividingthe ~ heard at least 12 times over a seven-day
words per minute gains of the reading-only ‘instructional gcle.”
condition by the gains made by experimental

conditions. Using this approach, we find On Day 1 of the repigion condition, the first

i | q ired at th reading of the storybook included a brief
reading-only words were acquired at more than yaginition of each target word after it occurred

four times the rate Of_ those_ n elth(_a_r the in the storyfollowed by additional review for
embedded or extended instruction conditions. £\« of the 10 taget words for that storfhe
Sudy 3: McKeown & Beck (2014) review consisted of re-reading the sentences in

which the target words occurred, “paraphrasing
McKeown and Beck (2014) compared three the context, and presenting the friendly
storybook reading conditions using a within- - explanation.” On Day 2, the story was read
subjects design with a group of kindergarten again with target word definitions inserted, and
studentsi{ = 131): repetition, “interactive,”and  the other five target words were reviewed after
control. The researchers choose (or inserted)the reading. Day 3 included reading the story a
10 target words into each of three stories, for a third time, with definitions given for all the words
total of 30 taget wordsWords presented in  once more while reading. Days 4 to 7 consisted
the control condition were heard just once in of “activities to practice the friendly definitions,”
the context of the storybook, without any including “game-like formats such as
explanations or extension activiti®gords in “Concentration” that required matching words
the repetition and intactive conditions were  to their definitions (p. 523).
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The interactive conditios’seven day cycle Coyne et al. (2009)To this | added three

began by reading the @etstory to the children  minutes per day to review the five words after
without interruption, followed by reviewing five  the story was read for Days 1 to 3, for a total of
of the target words in a manner similar to the 24 minutes. For Days 4 to 7, | added an
repetition condition revievr hen “follow-up” additional 10 minutes per day to review the 10
activities took place for the first five words “in  target word definitions and engage in related
which students were asked to distinguish follow-up activities. This gives us a total

between examples and non-examples of theestimate of 54 minutes for the seven-day cycle.

word's application” (p. 523). Day 2 was a repeat For the interactive condition, | estimated slightly

ith the second set of five target . . 2
of Day 1, butw g more time, since the treatment description

words. Days 3 to 7 involved even more activities indicates this was a more intensive form of
related to the 10 target words, such as asking if.

the use of aword in a particular sentence made:;'i[\rlli{[?et?n(’—:‘rpvrvisrmaezlt)i/mvgiz dg?:;é%iﬁ;%
sense and explaining why or why not. P '

minutes per day for each seven-day cycle, for
Unlike one of their previous studies on storybook a total of 101 minutes (54 + (7 X 5). Based on

reading and direct instruction (Beck & the descriptions of the instruction provided by

McKeown, 2007), McKeown and Beck gave McKeown and Beck, 5 minutes per day is

no time estimates for any of their activities. almost certainly an underestimate of the actual
For the “control” or reading-only condition, |  instructional time.

again used 10 seconds per word based on Coyn
etal.5 (2009) estimate for incidental exposure.

This gives us a total of 5 minutes (10 seconds X
10 target words X 3 stories).

GC\:hildren in all three conditions were given a
several vocabulary assessments, including
meaning recognition and production tests. Since
the effect size differences between the control
For the repetition group, | estimated 30 secondsand experimental conditions were overall highest
for the within-the-story definition (listeningto  in the production/recall measure on the raw
the sentence with the target word plus number of words gained € .44 for repetition
explanation), similar to previous estimates from condition and .70 for the interactive condition),

Table 4Time Efiiciency of Repetition, Interactive, and Control Conditions in
McKeown and Beck (2014)

From McKeown & Beck, 2014&able 7, p. 526
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| used that measureTable 4 to estimate the
time efficiency of he instructional conditions.

Words presented in theading-only condition
were acquired 93% more efficiently than those
in the repetition treatment, and 95% faster than
in the more intensive, interactive condition. Not
only is simply reading the storybook more
efficient than direct instruction, but the more
time spent on direct instruction, the less efficient
it became. Compared to the reading-only
condition, the relative efficiency of the more
time-intensive interactive condition was lower
than the repetition condition, despite the fact that
the interactive condition took almost twice as
long.

Study 4: Weisberg, llgaz, Hirsh-Pasek,
Golinkoff, Nicolopoulou, and Dickinson
(2015)

Weisbeg, llgaz, Hirsh-Pasek, Golinkif
Nicolopoulou, and Dickinson (2015) compared
three conditions under which a group of pre-
school children = 154) encountered novel
vocabularyln the “exposure” condition, words
appeared in either “realistic” or “fantastical”
themed storybooks, but were not defined or
discussed by the teachdn the second
condition, “target” words appeared in realistic
themed books, which were also taught using
direct instruction. The third condition was

After one of the target words appeared in the
story, teachers stopped and gave a definition of
the word (e.g. “Thdttle dragon came out of
the egg; hemegedfrom it. See how Grog is
emegingfrom the egg?” (Wisbeg et al., 2015,

p. 5)). At the end of each book, teachers
reviewed all of the target words, using both hand
gestures and illustrations from the book. In
addition, the realistic and fantastical target words
were included in a set of “play” activities that
were also scripted for the teachdisys related

to the 10 target words from that book were
used during this post-reading instruction.

Weisbeg et al. noted that the storybook reading
sessions, including during-story definitions of
target words and the post-reading play sessions,
each took 10 minutes. | estimated that the
reading only “exposure” condition took a total
of 11.3 minutes (average of 8.5 words per story
X 10 seconds X 8 sessions). For the target word
instruction, | assigned 30 seconds per during
story word definition, plus the 10 minutes of
“play” activities, for a total of 120 minutes ((10
words X 30 seconds) + 10 minutes of post-
reading activities) X 8 sessions).

Children were given vocabulary comprehension
and production tests pre-tests and immediate
post-tests. The comprehension test included four
illustrations, and children were asked to point to

identical to the second, but the words appearedthe one closest to the meaning of the word. The

instead in “fantastical”’ themed books.

production measure involved asking the child to

Each book contained 10 target words that were recall the meaning of the word in a one-on-one

taught explicitlyand each child heard two stories
from their assigned theme, for a total of 20 target
words taught over the eight storybook reading

sessions. In addition to the target words, there
were eight realistic and nine fantastical exposure
words that appeared in the stories to measure

incidental, uninstructed word acquisition.

Teachers in the experiment were given
“bookreading scripts” to guide their instruction.

Language and Languagedching

interview with the experimenters.

Since there were fewer total exposure words
than target words, the researchers reported their
results as the percentage of correct answers.
In Table 5 below | have multiplied the
percentage gain, pre-test to post-test, by the
number of total number of words encountered
in that condition: out of 20 words for the
instructed words, and out of 17 words for the
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Table 5Time Efiiciency of Extended Instruction and Reading-only Conditions
in Weisbeg et al. (2015)

FromWeisbeg et al., 2015Table 3, p. 9

exposure condition (combining fantasticaland g 2016). | summarize ihable 6 the recall
realistic thenes). vocabulary scores (raw scores) for all three
studies for the immediate post-test (done within
a few days after the treatment) and the delayed
post-test, given 6 — 8 weeks latéthen there
was more than one treatment group, | used the
data from most intensive form of instruction
Vocabulary Retention: Sudies with provided (extended instruction) for the
Delayed Post-Ests experimental group. Both the immediate and
delayed post-test cores for Coyne et al. (2007)
were adjusted for pre-test scores.

The reading-only words were acquired 70 - 72%
more efficiently than words encountered in the
directinstruction conditions, with little difference
between the themes of the words.

Three of the five studies reviewed above
included delayed post-tests to measure the

amount of vocabulary retention (Coyne et al., To calculate the percent of word knowledge
2007; Coyne et al., 2009; and Loftus-Rattan et |oss over time, the delayed post-test score was

Table 6Mocabulary Retention in Extended Instruction vs. Reading-Only Conddizabulary
Recall Scores from Immediate to Delayed P@sit T

*0%% Change = (Immediate posttest - Delayed post-test)/Immediate post-test
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subtracted from the immediate post-test score, classrooms acquiredeabulary less efficiently
and that result was divided by the immediate than those who listened to and read stories.
post-test score. McQuillan (2016) also found similar results in
his review of seven studies of adult second

In two of the three comparisons, scores in the o
language vocabulary acquisition.

direct instruction condition declined considerably
more than the reading-only condition. In Loftus-  Simply reading storybooks to children is not only
Rattan et al. (2016), the decline in scores wasmore efficient that the use of direct instruction,
virtually the same. The average change for the put it also produces more lasting vocabulary
extended instruction words across the three gains. Studies that included a delayed post-test
studies was -33%; for the reading-alone reported consistent losses on the vocabulary
condition words, it was +23%. recall scores of the direct instruction words, and
an overall greater loss of knowledge compared

) . to those words gained incidentaliyis finding
Reading alone wasore efficient for vocabulary g again consistent with previous research on

acquisition than reading plus extended instruction vocabulary growth as well as other areas of
in eight of the nine comparisons reviewed here, language acquisition (Krashen, 2003).
and was as efficient in the remaining one. This \cQuillan (2016), for example, found in a
was true even though we used measures thakyrvey of second language vocabulary studies
most favored the direct instruction conditions  that there was far greater retention when words

(production or recall tests). The average of the were encountered incidentally versus in direct
efficiency advantage for “just reading” over instruction.

explicit instruction was 63%. This is a large,
practical difference for teachers to consider
when allocating their limited instructional time.

Discussion

Why have so few reading researchers used time
efficiency calculations to evaluate their own
studies? One reason may be due to the nature
Our findings are similar to those from other areas of incidental vocabulary acquisitiohs Nagy

of literacy acquisition in both the firstand second Herman, anénderson (1985) demonstrated,
language. NagyHerman, andnderson (1985)  increases in word knowledge each time a
found that incidental acquisition of vocabulary reader sees a novel word are very small (around
during reading could account for a much larger 10-15%). When measured in an experimental
proportion of word knowledge growth among  setting, then, the incidental gains for a set of
elementary school students than could direct target words on the post-test may seem
instruction. Mason andrashen (2004) found  negligible. Simply comparing thabsolute

for their adult second language acquirers that 'umber of words gained in a given period of

simply listening the a story being read to them instruction, without calculating theate of
was more efficient than adding additional acquisition, has led researchers to conclude that

“extension” or “practice” activities. Mason, direct instruction of vocabulary “works” better

Vanata, JandeBorsch, and Krashen (2008) t:\]an_lnudental acqugsltlon(.j_o_nce xve corre_ctfor
reached a similar conclusion: simply listening to the time spent on eacon |t|qn,_ owevert

- . . becomes clear that the opposite is true, as found
a story was more efficient than listening plus . . .

: . . in the studies reviewed here.

vocabulary instruction for adults studying
German. Mason (2007) reported that English None of the studies reviewed here measured
students in traditiondorm-focused language the affective impact dhe pre-eading, during-

Language and Languagedching Volume 8 Number 1 Issue 15 January 2019 34



reading, and post-reading forms of direct comparison and intervention conditions suggests
instruction on young children.Krashen (2013) otherwiseAlthough comparison teachers were given

points out in his analysis of storybook the same books and asked to read them to their
“interruptions” (questioning, pointing out children the same number of times as the intervention

roup, there was no measure of how long this took.
features of print, giving definitions) that there gT]eac%ers in the intervention group notgonly read
are possible negative effects when attempts arethe story but also introduced the vocabulary to
made “improve” the efficacy of storybook students before reading, interrupted the reading to
reading through explicit instruction. Biemiller ask questions, and did activities related to the target
and Boote (2006) provide some evidence of this. vyords after the reading., all of which would take_ more
During their storybook reading experiment with f'me than merebt’ rte??.'ng the books to dthe Ch'.ll‘jren'
kindergartners and 1st graders, they point out anngngocnzs?c;rn;tﬁe? Cérrr:gi?ic\;vne.re provided/isi
that “1 or more children expressed complaints
about interruptions for explaining word 3 Beck and McKeown said that they did not prescribe

meanings” when the story was read to them € @mount of time teachers should spend on the
. . activities, since the instruction was not “rote”: “For
the first time (p. 48).

example, some activities might produce longer
The results of this analysis do not mean that discussions, or students might spend more time

. . recalling a certain word’definition or generating
teachers shouldithholdexplanations of words an associated word or definition” (p. 528). Oddly

from _children during storybook reading, the researchers did tape record the teaching sessions
especially when the children ask for them. That g check for treatment fidelity (p. 525), but did not

would be annoying for the children, even analyze the data in order to calculate an accurate
disrespectful. None of the studies included in assessment of time spent in each condition.
Wasik et als review howeverlooked at the

effects of explaining words that the children
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Why Don’'t We Take Advantage of the Power
and Pleasure of Reading?

Kyung Sook Cho andt8phen Krashen

The Power of Readigy unexpectedly make impressive progress in their

Research conducted on the impact of reading"terarc]y devglgpr;gnt (Chc_), iOlg,ZQNa; C ho anﬁ
on language acquisition since the publication of Krashen, 1995, 2015). Itis hard to imagine suc

the first edition ofThe Power of Reading dedication to traditional instruction.

(Krashen, 1993/2004a) has been validated overrhe Enthusiasm for English

and over again. Reading, especially self-selected _ _

pleasure reading, is the primary cause of literacy WWithout question, English has become the
development. It has in fact been difficult for World's second language, the firstlanguage of
the author to produce a third editionTife ~ Science and the most important language for
Power of Readingbecause so much theinternetneditorial in the journaiolecular
confirming evidence has emerged to support his Biology of the Cel(Drubin and Kellog, 2012)
theoriesWe now have overwhelming evidence declared that “English is now used almost
that in both first and second language €exclusively as the language of science”. DuFour
development, more reading results in more (2017), examined the prestige rankings of
development of language, including better professional journals by SCimago Journal Rank
reading, better writing, bigger vocabulary size, and reported that “all of the top 50 journals are
better mastery of complex grammar and better published in English and originate from either
spelling. Studies also confirm that those who the U. S. or the U.K.”. English is also the most
read more, know more about literature, history used language on the interdetcording to data
science, and even practical matters. Supportinggathered in 2015, about 55 per cent of internet
evidence includes experiments, multivariate contentis in English (https://unbabel.com/blog/
correlational analyses and case histories carriectop-languages-of-the-internet/)

out in a wide variety of places and conditions

(Krashen, 2004). Cho (forthcoming) gave a questionnaire to
_ parents (mostly mothers) of elementary school
The Pleasure of Reading and middle school students in a metropolitan city

Self-selected reading (SSR) done in-school is In Korea, who were participating in a Parents’
consistently considered to be more pleasant thanEnglish Education program organized by the city
time spent in traditional instruction (Krashen, board of education. The questionnaire was
1994), and recent research shows that even onglistributed to the parents on the first day of the
brief period of free reading can result in five-day program, and was collected after the
increased interest in reading, as can a visit to aprogram ended. It included the following
good library (Cho and Krashen,IX). question:

Case histories describe readers who becomé~nhat is your level of interest in English? ‘(1)
fanatic pleasure readers, and who quite very low (2) low (3) moderately (4) high (5)
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very high. Only 2 per cent of the participants interviewed five adlt learners of English as a
reported low or very low interest (17/928) while second languaggll five gave the same answer:

7 per cent reported high or very high interest their English classes emphasized grammar and
(698/928) drill. The tests were grammar-based and reading
was not only not recommended, it was never
even mentioned. Kim and Krashen noted that
Given the impdance of English, the power of ~ “the only English books to which the five women
reading to improve English fluency and the were exposed were textbooks, grammar books,
pleasure that reading offers, one would expectand workbooks. When coherent texts were
reading to be a popular way of improving fluency included, the material was often boring and
in English as a foreign language, butitis not.  difficult” (p. 27).

The Satus of Pleasue Reading

As part of the same studZho asked the We senta copy of this paper to colleagues who
parents how many English books their children were familiar with the pedagogy of English as
read in a month. Eighty-four per cent (n=778) a foreign language, as it is taught curreathd

of the parents said that their children read little asked if anything had changed. The consensus
in English (either no books at all, or just one or was that while language educators are paying
two books per month). some attention to reading, it does not yet occupy

This figure could be an underestimation, because® central role.

it represents students in both elementary and| anguage education, in most cases, is still
middle school and does not include students athacking the wrong horse; it is backing the Skill-
the beginning level, those not yet ready to do Building Hypothesis rather than the
independent reading in English. Comprehension Hypothesis. Skill-Building

Other studies, howeveshow only limited ~ Hypothesis claims that we develop competence
interest in pleasure reading among university N & language by consciously learning its
students taking education courses to preparedrammar rules firsiVe then gain fluency by
them to teach English, or get advanced degreesproducing our freshly learned rules over and over
When asked if they read books in English for (speaking and writing), and improve accuracy
pleasure, very few indicated that they were Dby getting our errors correcteficcording to

dedicated pleasure readers. (Cho and Krashenthis view reading plays no role in language
2017b). development.The Comprehension Hypothesis

A d earl have had . claims that we develop language competence
S noted earlignve have had some success in by understanding what we hear and read.

increasing enthusiasm fqr reading by engaging “Comprehensible input” leads to subconscious
students in a SSR experience, however short 'tabsorption (or “acquisition”) of grammar and

may be, or by arranging a brief visit to an English vocabularyThe Reading Hypothesis is a special
library. Howeverthe enthusiasm is short-lived,; case of the Comprehension Hvpothesis
six months to one year lajeve see that while P yp '

there has been an increase in English pleasurélhe Skill-Building Hypothesis is still preferred
reading, itis very modest (Cho, 2017b). in language teaching, despite lack of evidence
to support it. Current pedagogy only pays lip
service to the Reading Hypothesis and to its
parent, the Comprehension Hypothesis.
Kim and Krashen (1997) asked this question in Reading is often included, but it is obviously an
a paper published over 20 years ago. Theyaddon.

Why Don’t Language Acquirers Take
Advantage of the Power of Reading?
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We received comments from two colleagues, These educatiohastitutions are clearly not
Andrew Heslerchair of the English Department  aware that the amount of pleasure reading is
atthe Uchon Elementary School in Seoul, and the best predictor of scores not only on
Sy-Ying Lee, chair of thé\pplied Foreign  standardized English tests, but also competence
Languages Department at Natioffaiwan  invocabularyreading, grammawriting style
University of Science aritechnology and spelling (Krashen, 2004, 201

Hesler felt that there had been only “slight According to Sy-¥hg Lee, there is a strong

shifts” in the direction of more emphasis on  moyvement to teach subject matter in English,
reading, and these occurred largely with younger \ynich is problematic because of teacher and
students in private schools that offer sy dent limitations in English. This means that
supplementary English classes. These SChOO'%ubject matter can be taught in English only for

possibly had libraries for pleasure reading, but subjects that can be taught in simple English, at
very often the core instruction was based on ot 1o begin with. Lee pointed out that “A

traditional Skill-Building, with some reading
included as an add-on. Hesler talked about his
teaching experience at a private English school
in Korea:

possible result is that both the content and the
language learned through these courses will be
greatly limited."We suspect that for the English
as a foreign language, content-based instruction
The structure of their classes was two hours  might be unnecessafyerhaps a strong focus

of class in a skill-driven format/orksheets, on pleasure reading in English may bring
drills, discussions. Students did get the students to the point where they can understand
chance to watch US TV shows for 30  “academic” language.

minutes each dayhey would then go to
the library for an hour of unstructured
reading ... reading was an afterthought.

good afterthought, but | feltlike itwas just  There are some additional problems in the
a plus to tack onto the “classes” students  cyrrent foreign language reading programs that
took ... Teachers with s.lmllar experiences e would like to addh major problem is access
have told me that reading was notreally & 4 interesting bookés noted earlieCho (2018)
big part of instruction where they worked,  ¢5;nq that one brief SSR session resulted in
outside of perhaps, a novel study class for i, reased enthusiasm for reading, but the effect
30 m_lnutes_ of round-robin reading. My did not last very long. This is because some
posm?ns with older stgqents have always crucial elements were missing—continued
been grammar centric gnd there was a, access to books and a time and place to read
grea_t gmpha5|s on speakm_g and teachers (Cho and Krashen, 201&nother problemis
e e e et hat v i books gadedeaders are
hunt down, or articles in business English often_ oo d_|ff|cult f(.)r beginners, especially when

’ dealing with foreign languages that have few

classes. It seems to me that parents these ) e
days are more aware that reading matters or no cognates with the students’ first language.

for their children. But they still want skill- To deal with this issue, Beniko Mason has
driven classes that, they feel, provide instant  introduced two ways to initiate students into self-

results: a test with a high score, and lists of  selected readin@ory ListeningandGuided
new vocabulary that students halearned”. Self-Selected éading

Additional Problems in Current Foreign
Language Reading Programs
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In the Sory Listening approach, teachers Finally, we would like to assert that ignoring the
present interesting stories in the second power of reading is a rejection of natural
language. They explain unfamiliar language language acquisition and comprehensible input.
through simple drawings, body movements and !t is not clear whether thi_s failure is t_he_ result
the occasional brief translation. Mason has ©f pollcy-makers and curriculum specialists not
published a number of studies showing that this bel_ng aware OT rese_arch and theooy a
simple approach results in more efficient deliberate rejection of it.

vocabulary acquisition than traditional teaching,
even though its purpose is simply to make the
story more comprehensible and not mastery of
vocabulary (e.g. Masoxanata, JandgBorsch, Cho, K.S. (208). Sa's story:The power of

& Krashen, 2009). reading in English as a foreign language.

o International Journal of Foreign Language
Very easy reading is nearly completely absent  1eaching,1(1), 2-6.

in foreign language programs, forcing students
to move prematurely to texts that can only be
read slowly and painfullfeven texts that appear
to be very easy often contain items that students
have not yet acquired’ or have 0n|y partia"y Cho, K.S. (2017b). Five sessions of SSR: The impact
acquired. InGuided Self-Selected Reading of §hort pleasure r_eading experience on r(_eading
the teacher recommends texts that students can ~ attitude. International Journal of Foreign
read easilyWe suspect such texts build Language &aching1(1),2-8.

confidence and promotes language development.Cho, K.S. (2018). Does sustained silent reading result
] in a long term reading habiffurkish Online

Summary and Conclusion Journal of English Languagee@ching 3(1),

1-5.
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And Then There Were None? Measuring the
Success of Commercial Language Courses

Jeff McQuillan

Introduction A rough measure of gauging the success of a

Self-study language courses have along historyself-study course is to look at perseverance in

in L2 education, buhey have failed to capture _sttudy D dq 'E[he SSUd dents m dalnagle tcf)t;]each the’)
the interest of researchers in applied linguistics Intermediate and advanced Ievels oTthe Course:
(see Krashen, 1991, and Krashen & Kiss, 1996) One of the earliest studies of persistence in
These courses have been produced by sever foreign Iag?(uagﬁ stufg g\éva?ﬁ onductedhby
companies, including Berlitz, Pimsleuiving upuy and Krashen ( )- The researchers
Language, the RosetttSe and more recenly collected backgr_ound data and o_bserved_ the
by indepe'ndent producers via podcasts andclassroom behaviour of a group of intermediate

websites (McQuillan, 2006). Some of the _and advanced level college students. Th_elr_maln
o . interest was to document the characteristics of
courses are limited to books and CDs, while

) . those who had “survived” the lower-level
others include an internet component or are L
. ) . courses, and had advanced to the upper-division
delivered exclusively online. Lessons tend to

. . classes. They concluded that only a very small
focus on expressions related to travel or daily o 7
: . percentage of lower-division students did in fact
conversation, and are often guided by a

grammatical syllabus reach what the_y_ r_efer to as the “Promise_d

' Land” of upper-division courses. Those who did
Most companies that produce these coursesadvance in their studies had extensive exposure
have not released sales figures, but if the saleso the language outside of the classroom: 84.5

rank on the e-commerce steazon.comisa  per cent had participated in a study abroad
valid indication of popularityat least some of  program.

the courses are among the most popular
educational items soldt the time this article
was written (summeR018), for example, the
bookEasy Spanisht& by &pby Bregstein
had arAmazon.com sales rank of 978, making
it one of the top 1,000 books sold on the site. By
comparison, books written by two recent U.S.
presidential candidatdsump and Clinton had
sales ranks of 8,548 and 3,990 respectively

Data from other sources confirm Dupuy and
Krashens findings on the high attrition rate in
language courseBable 1 summarizes data on
foreign language course enrollment in high
school over a period spanning 75 years.
Coleman (1930) reported on statewide high
school foreign language enrollments by level,
for an unnamed northeastern U.S. state in 1925.
Draper & Hicks (2002) provide more recent
While populayfew of these courses have been data from the year 2000, covering all 50 states.
evaluated for their effectiveness in promoting In addition to the raw figures, | have calculated
foreign language fluencyhe only exceptionis  the percentage of the students who “survived”
HarryWinitz'sLearnableg2003), which has  each passing year of studividing the number
been evaluated numerous times(¥¥ & Reed, of students at each course level by the total
1973,Winitz, 1981 1996). beginning (Levd) enroliment.
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Table 1
Foreign Language Enrollments by Level in High School in 1925 (1 State) and 2000 (50 states)

Note.For the year 2000, the data includes any higher levels (e.g. Spamisht) plusAdvanced Placement
courses. Data from Coleman (1930) and Draper & Hicks (2002)

Note that there are similaedines from Level  Yet, a significant number of students also said
| (freshman) to Level IV (senior) in both sets they genuinely wanted to learn the language.
of dataAlso, the attrition rate is particularly More than half of the students said they were
steep after the second yelar1925, 95.5 per  “interested in learning to read and write” (mean

cent of students had dropped out of study beforescore of 1.69), and nearly as many said they
reaching Level IVIn 2000, it was mainally had a “particular interest in Spanish/French

better at 82 per cent, but still high. culture” (mean score of 1.59).

The situation does not improve at the college There is little data available on the motivations

level. Furman, Goldbert, and Lusin (2007), report Of independent adult second language students
that of the 1,536,614 undergraduates enrolled Who pursue study outi the formal classroom.

in the top 15 foreign languages in the U.S. Presumablysome students have short-term
colleges in 2006, only 17 per cent were enrolled Objectives such as travel to another couatry

in upper-division courses. This attrition rate is Seek only a very basic level of proficiency

similar to what we find at the high school level. However as in the case of Ramag§1990)

i subjects, many adults would no doubt like to
There are probably a variety of reasons as 10 cach higher levels of competency in the
why students fail to advance in formal language language

study Many students take these courses as a

requirement for graduation and therefore stop Although there are few independent evaluations
atthe lowest class necessary to reach that goalof commercial language programs, we do have
Ramage (1990) conducted a survey across asome evidence on persistence rates within and
group of high school students (N=138). He asked across language course levels. | will summarize
them to indicate their agreement to statementsthe results from three such studies: McQuillan
related to their reasons for foreign language (2008), who used unobtrusive or “non-reactive”
study on a 3-point Likert scale, in which “3” methods of examining a set of course books
meant the subject agred@dclear majority of  used by adult acquirers; Nielson (20Jwho

the students indicated that one of the reasonsconducted a quasi-experimental study of a group
they were taking the class was to fulfill a of mostly government workers who were given
graduation requirement (meseore of 2.59).  access to two comercial language courses;
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and RidgewayMozer and Bowles (2017), who degradation, such as tears in a book page or
reported attrition rates based on more than bent back page corners) and “accretion” (added
125,000 users of one of the largest self-study dirt, dust, and smudges). McQuilladear and

language courseRosetta tone Tear Index (2008), included both types of

McQuillan (2008): Use of Library Self- measures.

Sudy Books 1. The separation of the pages close to the
binding.

McQuillan (2008 attempted to gauge the
persistence of independent language students2. Fingerprints or smudges on the pages or the
who used print versions of self-study language corners.

books that they borrowed from a large, urban 5
library system. He created an “unobtrusive
measure” (Wbb, 1966), called the “¥dr and )
Tear” Index, to measure roughly how much of He examined a set of 10 self-study language
a book was read by the patrons. Similar indices P0OKS, representing six different languages. He
have been used by previous researchers sucfiecorded the highest page number in the book
as Debois (1963) and Moestller (1955) (as cited that showed some evidence of one or more

in Webb, 1966), to determine which parts of a {Eeﬁiureshlnéhbuear and‘f?a_r IntdexTo etnsfuret
library reference book were most frequently atthere had been a sutlicient amount of patron

. use of the books, only those books that had been
consulted, and which newspapers . . :
advertisements were seen by readers " C|r_culat|on for at least one year were
' examinedTable 2 (adapted from McQuilla’
These indices often use a combination of Table 1) reports the name of the book, the last
markers indicating both “erosi6 (physical page used, the total number of pages, and the

Worn or wrinkled corners likely caused by
page turning.

Table 2
Use of Commercial Language Courses by Library Patrons

Note. * = excluding glossaries or bilingual dictionaries at the end of the volume; adapted from McQuillan
(2008)
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estimated percentage of use and progress in thdRosetta Stone students agreed to use the course
course. Note that in no case did the averagematerials online for 10 hours per week for 20
percentage of course book use exceed 27 pemweeks, giving them time to complete the
cent, with an averag# 16.8 per cent read. recommended 200 hours for Level | of the
courseware. dll Me More students agreed to
yse the courseware for at least five hours per
week for 26 weeks.

McQuillan’s study may actually have
understated the dropout rates, since he measure
only the highest page number showing evidence
of some use by patrons. This is notthe same asTo measure the programefectiveness

the averageuse of the course book. One or Rosetta Stone students were given proficiency
two outliers could have used the book more interviews over the phone, in which they were
extensivelyskewing his estimates. For amore asked to identify and describe pictures similar
accurate measure of persistence, we need tao the ones that appeared in their course. The
measure course use more direeiwas done  tests were administered after the completion of
in the next two studies. each 50-hour segment of the 200-hour long
study periodThey were also given &CTFL

Nielson (201): Users of Rosetta ®ne and o ) _
Oral Proficiency Interview (OPI) as an exit test.

Tell Me More Software

Nielson (201) looked at two groups of U.S. TheTell Me More student®bk the prograns
government employees working in agencies that Placement and exit tests, as well asfesant
provide self-study language training. The for Spanish oral proficiency assessment, which
Rosetta Stone group (N = 150) consisted of correlates highly with the OPI exam (Fox &
employees from a number of different agencies. Fraser 2009).Tell Me More students who
All the employees were “absolute beginners” already knew some Spanish were given the
in the language they had chosen to study Versant as a pre-test, and all students were to
(Arabic, Chinese, or Spanish), i.e. they had no be given it as a post-test. Students in both groups
previous coursework in the langua@eeTell ~ Were asked to keep a “learner log” to track how
Me More group (N = 176) consisted of students much time they had studied the materials.

employed by the U.S. Coast GuardeTell  ajhough Nielsors (201L) intention was to
Me More group only studied Spanish, butunlike eaqyre the effectiveness of the programs in
the Rosetta Stone group, the students were at ., moting language acquisition, she found that

various proficiency levelsll subjects were  «wpq gt striking finding [for both groups]...was
volunteers who had sought to participate inthe g\ are attrition in participation” (pL&). | have

s_tudy andTgII Me More st_udents had been given summarized the attrition data from her study in
time off their regular duties to do so (up to three 1,1 3. In both the Rosetttoge group and

hours per week). the Tell Me More group, there were steep
The Rosetta Stone group used a popular internet-dropout rates, as indicated by the “percentage
based software program designed for self-study of survivors” column (the number of students
of languages. While the program is available on reaching that level divided by the total number
CD-ROM, participants could only access an of students enrolled in the program at the
online version, as per the procedure of the outset). Nielson used different categories to
participating government agenci€keTell Me report the data for the Rosett@i®e andrell
More group used\urolog’s Tell Me Moe Me More groups (as notedAwativity column
software, also available onyline. of Table 3). For theRosetta ®ne results,
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Nielsen used signg into an online accountas of Table 3. Despite thesefdifences, the pattern
the third milestone, whereas fi@ll Me More is very clear

the thi’rd milestone was “Used TMM for 5 o the students who signed up for the Rosetta

Table 3
Attrition in Participation Using the Rosettto8e andrell Me More Software Programs

Note. Fom Nielson (201) Tables 1 and 2, pp.16-117
* %% Suwivors = Number of studentgaching level/@tal number of student who signed up for the course

10 hours of the 200-hour course (5 per cent of too small to be of much use in evaluating the
the total). Only one of the 150 volunteers made effectiveness of the programs.

it to the end. For théell Me More course, less
than 10 per cent made it to the 10-hour mark
(13 per cent of the way through the course),
with a mere four completing the final
assessment. The attrition rate from beginning
to end was 99.4 per cent for Rosetta Stone,
and 97.8 per cent fdell Me More.

Nielson noted that not all of the attrition could
be blamed on the programA.significant
percentage of the students apparently had a
variety of technical problems with the software
(browser plugins that would not load, system
crashes, etc.). Some of the participants reported
dropping out as they were assigned overseas
Although the language proficiency assessmentsduring the course of the styahers cited not
were taken by only a fraction of the participants, having enough time, or a change in their work
Nielson found that more hours spent on the situations. Most of them howevedid not
course did produce better scores on the interimprovide reasons for dropping out. In addition to
assessments. She concluded, howélvatthe  the technological problems, there were also
number of subjects who took the exams was complaints about the content of the courses
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themselves. Nielson(®1) concluded thatthe advanced Spanish) between 2008 and 2014.
high dropout rates for the software programs Each level of the courses had 16 units, with a
meant that such self-study products are “unlikely review/assessment activity at the end of the unit.

to work by themselves”, without proper support Ridgeway et al. calculated the completion rates
(p. 125). for each unit across the three levels, reporting

) the results by unit.
Ridgeway, Mozer, & Bowles (2016):

Institutional Use of Rosetta ®one | summarized their findings by level, including

the first unit, the 8th unit (mid-point), and the
RidgewayMozer and Bowles (2016) analyzed  16th and final unit, iable 4. | estimated the
alage set of data (N = 129,2) gleaned from  gpproximate number of students on each level
students of the Latidmerican Spanish online  from Ridgeway et ak'(2016) Figure 2 bar chart
course offered by Rosetta Stone. Rosetta Stongqp. 931). The data was reported by the
itself supplied its internal tracking data to the researchers on a logarithmic scale, so my
researchers; this data included “institutional” estimates are only approximate. | also calculated
clients only (universities, governments and the “per cent of survivors” using the same
private companies). Ridgeway and colleagues approach as in my discussion on Nielson{201
looked at student enrollment and completion of (number of students reaching that level divided
the Level |, I, ad IIl courses (beginning to by total enroliment in Unit 1).

Table 4
Attrition in Participation for Institutions Using Rosetta Stone

Note. Data from Ridgeway et al. (2016).

The sharp decline in course completionis evident completion rate of 16g¥ cent. The overall
for all three levels. Dropout rates were highest dropout rate, calculating from enroliment in Unit
in Level I, where only 29 per cent of the 1 |evell, to completion of Unit 16, Level Il

students completed the mid-point assessment,yas similar to that reported by Nielson at 98.8
and just under 6 per cent made it to the end ofIoer cent.

the courseThis is higher than Nielsom{2011)

findings, although her data came from a small, Ridgeway et al. (2016) noted that there was a
more restricted sample. Level Il students fared “sawtooth” pattern in the data, in that the number
the best, with about one-half of them making it of students completing the final unit of Level |
to the 8th unit, and 16 per cent completing the was lower than those starting Level Il and the
entire course. Level lll students dropped out number of students finishing Level Il was lower
more quickly thanin Level Il, but had the same than those startingdvel Ill. They attributed
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this to the fact that “students tend to drop out There is some evidence that many online
within a level of a course, and new students courses suffer from high attrition. Jordon (2015)
join at the beginning of each of the three levels” examined the attrition rates of 129 “Massive
(p. 931). Open Online Courses” (MOOCs), free courses
for adults in a variety of fields, offered through
websites such as Coursera and Opanfs
Despite the use of vedifferent methodologies ~ She found that the average completion rate for
and datasets, all three studies reviewed herethe MOOCs was 12.6 per cent, with shorter
reported similar outcomes: the number of courses (fewer than five weeks) and those with
students who make it to the end of independentauto-graded assessments doing the best at
Se|f-study |anguage coursesis very Sma"’ fa"mg retaining students. This Completion rate isin the
somewhere between 1 and 16 per deritest, range of the best-case scenario for language
independent students appear to do no batier ~ COUrses, at least at the upper levels.

usually worse than those enrolled in traditional Many adults who begin their self-study language
language courses in high school and college.  courses probably do so with the goal of being
Nielsons (2011) concluded from her datathat fluent, or atleast conversant, in the language.
independent adult language students would The data reviewed here indicates that this rar_ely
happens. One possible cause of low completion
rates may be poor teaching methods. Krashen
(2013) noted that the language instruction
» provided by the most popular self-study course,
Rosetta Stone, was “not very interesting, and a
long way from compelling” (p. 2). He concluded
that the limited amount of evaluation data on
the program provided “only modest support for
"lts effectiveness” and that “studies do not agree
on users’ reactions” to the course (p. 2).

Discussion

benefit from more “support” such as that
offered in a traditional language classroom.
However attrition rates are only nginally
better for students enrolled in “high-support
high school and college classes with live
teachers. Indeed, it appears from Ridgeway et
al. (2016), that those who enroll in the upper-
level courses fare about the same as those i
regular classrooms (roughly 16 per cent
completion rate).

_ _ _ Similar problems of minspiring language
All three studies suffer fro a potential design teaching have been reported in studies
weakness, one that McQuillan (2008) noted: ¢ yragitional classroomdse (2000) noted
students who receive a free course may be lessp 5t research from the 1970s found that a large
motivated than those who have paid for it. In percentage of students found their foreign
both McQuillan (2008) and Nielson (Z)lusers language classes “un-stimulating and
of the course materials did not have to pay for uninteresting” (p. 72). McQuillan (1994) reported
the materials. Ridgeway et al. (2016), analyzed that one of the most common yet least effective
data from “institutional” users, where it was second language classroom activities, grammar
Ilkely that the institution and not the individual Study was Judged to be far less interesting for
user had purchased access to the softwareyndergraduate students when compared to a
Ridgeway and colleagues also note that “[slome rarely used but more effective approach,
institutions mandate the use of the software; sustained silent reading (Krashen, 2004}.
others make the use optional,” but “[w]e have all the courses in the three studies reviewed
no means of determining usage policy governing here relied largely on these same traditional
individual students(p. 931). teaching methods, inaling grammar study
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decontextualized vocabulary drills, exercises, Krashen, S. (1982Principles and practice in

and (in some cases) output “practice”.

second language acquisitiolew York, NY:
Pergemon Press.

Little consideration so far has been given by Krashen, S. (1991). How much comprehensible input

companies producing self-study language

materials to teaching methods based on

did Heinrich Schliemann ge8¥stem19(3), 189-
190.

“comprehensible input” (Krashen, 1982, 2003). kyashen, S. (2003)Explorations in language

Given the steep dropout rates in self-study

acquisition and use: Theaipei lectues

language courses and the demonstrated Portsmouth, NH: Heinemann.

superiority of comprehensible input methods to
traditional instruction (e.g. Krashen, 2004,

Krashen, S. (2004T.he power of readin(2nd ed.).
Portsmouth, NH: Heinemann.

Mason & Krashen, 2004), these companies may rashen, S. (2013). Rosetta Stone: Does not provide

wish at least to consider more effective methods,

for the sake of both their customers’ satisfaction
and their own bottom line.
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Interview

Sephen Krashen (SK) talks to
Beniko Mason (BM)

Dr. Mason is a faculty member at Shitennoji University and its Junior College in Osaka, Japan. She
has been doing research on Story Listening and Story Reading (see "Storiesfirst.org) for several
decades. Her publications have appeared in many specialized journals such as System, the RELC
Journal, theESOLQuarterly and ITL: Review ofApplied Linguistics. She has demonstrated her
methods and has presented her findings at conferences in the Uatessg Brance, Japaraiwan,

Korea, China, Russia, Lad’jrkey and Germany

SK: A great deal of your work in second and semesterThe study alsoavealed that SSR
foreign language teaching has focused on freegave the students hope in English stiidyd
voluntary reading. What stimulated your  they] developed motivation and confidence in
interest? themselves.

As it had been strongly believed that students
BM: My first research project involving free had to be motivated to study and improve, it
reading, changed everything! | call it the Sai was a surprise that they did not have to be
Rishu study (the “retakers” study) (Mason & motivated to get betteiReading caused
Krashen, 1997a). Sai-Rishu students were thosemotivation. The SSR experience changed them.
who had failed in the English course in the past
and they were taking this course for the
necessary credit, for graduation. It was a group
of students who did not like English, did not want
to study English, felt bad about themselves for
failing the class and did not want to attend the
class.

' | was encouraged with these results and began
investigating more. Soon, | found that: 1) SSR
was superior to traditional reading methods for
literacy and language development; 2) SSR
developed reading speed better than the
traditional method; and 3) SSR was not only
effective with students who liked to study
English in the traditional wayut also with

students at lower proficiency levels (Mason &
not work, of course. | used SSR (self-selected P y (

reading) in the second semester to find out Krashen, 1997b).

whether SSR would work with these Itwas believed in those days that in order to
unmotivated failing students. | compared this develop writing skills in English, students should
class to a regular freshmen class that | was be engaged in writing exercises in English. Many
teaching at the same time using the regular teachers assigned writing homework in English
course book. The Sai-Rishu class was a mixtureand the teachers corrected their writing, but
of students from the 2nd year to the 4th year Japanese students were not getting any better

The result was that their progress was faster in writing. It seemed like it was [a] wasted effort
than the other class who used the regular coursdor both teachers and students. Butin the same
book, and they caught up with the regular class study (Mason & Krashen, 1997b), we found
in English proficiency at the end of the second that SSR alone caad writing improvement.

| used a regular text book in the first semester
which was given to me by the universitydid
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During this time, | deigned my reading program levels. It became more and more obvious
in such a way that the students do not have tothrough my studies, that comprehensible input
waste their time searching for books that they by way of reading had a strong influence in
could read and that they liked. | read most of developing not only reading, but also on listening
the Heinemann Graded Readers, all the 200-and grammar

headword Penguin (Pearson) readers, som§ came to the conclusion that the important

from other publishers at different levels, many question was not whether reading (input) was
authentic books for young adults and best sellers,inea cause of language acquisition—now that we
in order to see which ones were well written ;e confident of the validity of the input and

and interesting. | wanted my students’ raq4ing hypotheses, we should investigate how
experience with book reading to be successful ;, get students reading. The answer is simple:

every time, so they would not lose interest in Arrange the books so that they will have
reading. I also did nottest students on whatthey g ,ccess every time; provide access to interesting

read. My concern was how to encourage my yeading without accountabilinand do not
students to read moré/ithout having them require conscious learning.

read substantial numbers of books, | could not

evaluate the true effect of reading. We also want to know how much reading it

_ o takes to show meaningful progress. My estimate
After | saw that reading alone caused significant i that for low intermediate students, a doable
improvements in writing, | decided to reconsider reading goal is about 100 to 150 pages per week.
the validity of the “Output Hypothesis™, the \yg have estimated from studentdsita that
hypothesis that we learn to write by writing, and  ¢4,dents gain about .6 points on the TOEIC for

by getting our errors corrected. | did an g4ch hour they read, more than 200 points per
experiment using three groups who read aboutyear of reading one hour per day (Krashen &
the same number of pages, but who did different \1550n. 2015: Mason & Krashen 2017).

amounts and kinds of writing assignments. The

results did not support the Output HYPOtheSiS_f he last 30 dmyi h
increasing output and adding corrective orihe fasl 31 years anc my nterests fiave never

feedback did not increase improvement over shifted to other areas in the Second Language

and above SSR alone on any on the measure§cqu!3ition field. | ha_lve always felt that the_
(cloze test, writing test and TOEIC reading most important question that we need to obtain

section). In other words, reading alone was moreN€ answer to in t_h|s_ f|§ld IS v_vhe_:ther the
time efficient than reading plus writing, or approach should be intrinsic or extrinsic, whether

reading plus writing and correction (Mason, it ShOUId_ be meaning-ba;ed or skill-b_ased,
2004). whether it should be pure input or eclectic.

| have been examining the effects of reading

In other stidies, | found that reading alone No one disagrees with the fundamental concept

resulted in significant gains on the TOEFL ©f the Input, or Comprehension Hypothesis
(Mason, 2006) and TOEIC; and that SSR was anymoreThe hypothesis, howeyéas evolved
effective not only for school-age students, but oM the Input Hypothesis to the Compelling
also for adults and senior adults who only read, Comprehensible Input Hypothesis (Krashen,
or read and heard stories in class (Masort, 201 2011a; Krashen, Lee, & Lao, 2017). | suggest
2013a, 2013b; Mason and Krashen, 2017) that the words “gh” and “frequent” be added.
After all these studies, it became clearer and These conditions have been mentioned in books
clearer to me that SSR developed many skills and papers in the past, but because these two
for different ag goups and different proficiency ~ words have not been stressed enough, there are
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methods that claim to be Cl-based but actually almost each book from the beginning, the library
include more skill-based activities than becomes a pleasant place for them to go to.

comprehensible input, and do_ not resultin t_he The GSSR period need not last very long. Some
full effects of the Comprehension Hypothesis. g1,dents become free voluntary readers in the
My interest has been to investigate which is first semesteAs part of GSSR, students keep
better: Methods that are input alone, or a records of the books that they read (the number
combination, or eclectic. | am glad that | have of pages and the amount of time she/he spent
stayed with this question. My conclusionis that for reading the book, and a short summary and
input alone is more effective, as well as more areflection of the book.) GSSR does notinclude
time and cost efficient (Mason, 2013c). formal comprehension questions but does
include occasional checking/sharing reflections
and opinions of books that are recorded in the

SK: Some people refer to self-selected reading ¢, qents’ notebook

as extensive readinyou no longer use this _ _
term. Why? Returning to the question why I do not use the

term ER for my reading program, ER is part

of the EclecticApproach. ER makes the
BM: ExtensiveReading (ER) and Self-Selected students: 1) do Intensive Reading; 2) answer
Reading (SSR) are theoretically different and comprehension questions; 3) write summaries
they use different methods. They are based onin English; 4) talk about the story in English; 5)
different assumptions and approaches. study vocabulary and do other post-reading

ER is based on the traditional approach to activities. ER does not assume that reading
language teaching. It claims that Extensive alone is sufficient for progress in language
Reading (ER) develops fluency and Intensive development.

Reading (IR) develops accura8SR, Self-
Selected Reading, takes the position that self-
selected reading develops both accuracy and
fluency

SK: In your presentations and papers, you have
emphasized the difference between measuring

overall acquisition and efficiency of acquisition.
I have altered SSR to add a separate pre-stagewnhy is this important?

“Guided SSR”, or GSSR. In this stage students

choose books on their own from a collection _ o

that has been pre-selected by the teathés BM: If a method is effective, it means that
is of great help to beginning level students, who it produces the desired improvements. If a
are unfamiliar with what books are available mMethod is efficient, it means that it produces

and need some help in choosing what is right improvements without wasting time, energy and
for them. money Any teaching method can bdesftive

The GSSR stage helps ensure that students WiIIWhen we spend enough time and money on

not waste time, that they will be more efficient applying it

in selecting books that are interesting and at theirLanguage education research often compares
level. They will be able to start reading on the methods without sufficient regard to the theory
first day of the new semest#ravoids the most  underlying the method. Some methods are not
frequent complaint | hear: students telling me pure manifestations of one theory but are
that they can’t findriteresting reading material. combinations, or “eclectic”. The results of this
When students have immediate success withkind of research do not deal with [the] core
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question of whether a method based on wanted to do@mething besides reading in class.
comprehensible input alone is more efficientthan Having the students read in class all the time
amixed method. was almost perfect, but it was not enough for

There has been a discussion whether it is evenSOMe students and most students needed more
possible to use pure input methods. Some peopleuditory input. Story Listening is a good method
cannot even imagine the idea of just having to introduce new words and students enjoy
students read in class, or just listen to a story inlistening to stories. | have found that SL can be
class, butitis possible. done at all levels, from beginning to advanced.

When these pure methods are used, studiesStory Listening does not have a grammatical
show surprising results every time. Input alone syllabus and is not based on a pre-selected list
is more effective and is several times more of words we expect students to madathey
efficient than eclectic methods. (Mason, 2004, the teacher tells the Story and uses drawings,
2007, 2018; Mason &Krashen, 2004, 2018; explanations and occasional translation to help
Mason,Vanata, JandeBorsch, & Krashen,  he students understand important words,

2009).These methods are more efficientintwo phra5es and grammar to help make the story
different ways: One, greater gains per unittime oo comorehensible.

in language proficiency oticed how efficiency

was calculated in a study done by Dupuy and Although the goal is comprehension of the story
Krashen (1993). | began to apply the idea of not mastery of certain words, Story Listening
dividing the gain by the time it took to produce results in impressive vocabulary acquisitis.

the gain. This was the beginning of my efficiency | told more stories in class, the students began
studies.)Two, greater gains with less money to remark that they remembered many words
and less energy spent by teachers; from hearing stories even after several weeks.

The notion of efficiency in language teaching N the studies | did, | found that the rate of
interests me, because | want to help the so-Vvocabulary acquisition from listening to stories
called “slower” and “less gifted” students, those Was much faster than when students use a
who score well below the mean, those studentstextbook based on the traditional approach
whose spirits are beaten, and who don’'t know (Mason & Krashen, 2004, 2018; Mason, et. al,
how to do as well as the “smart” ones. Use of 2009). This occurs without pre-teaching of
more efficient (and pleasant) methods evens thevocabulary and without comprehension
playing field and changes disappointed studentsquestions during or after SL.

into motivated students who enjoy going to class. :
joygoing | prefer to use folktales and fairytales for Story

Listening. These stories have stood the test of

SK: You have emphasized [on}tBy Listening” time and use themes that are as interesting today
in recent years. Why is this importawhy  as they were 200 to 2000 years ago. In my
don’t you use the term “story telling”? Whatis opinion, personal stories can be interesting, but
the difference? are not always interesting to everyone and not
always appropriate. In Story Listening, the story
does the entertaining. The teacher does not have
BM: Itis a good idea to provide auditory input {4 pring in costumes, candles, stuffed animals

in a language program. | started Story Listening anq other objects. Only a blackboard and colored
(SL) in my reading program because students chalk are peded
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SK: Some peopléiink it common sense that and Self-SelecteReading are not extremist
the truth must be “in the middle”, that both approaches. They use the most natural possible
studying vocabulary and grammar are important. ways to acgire a hnguage.

Yetyou and some othergae thattime is better gk How many languages do you speak? Has

spent hearing and reading stories. Shouldn’t we your experience with other languages been

avoid extreme positions? helpful to you as a researchieoretician and
teacher?

BM: The Input Hypothesis is not an extreme

position. Itis the most natural and ordinary way gwm: | understood right away what the Input
of acquiring a language. People have acquiredHypothesis (Krashen, 1985, 2003) suggested,
foreign languages from listening towhatthey as | had firsthand experience in acquiring
understand from the beginning of human history German and English from living in countries
The traditional, skill-based approach is an where these languages are spoken. But | do
extremist method based on the experiments onnot believe that staying in Germany for ten
animals. It is based on a theory that has no months and living in the US for nine years are
empirical support in language acquisition and the reasons for my language ability in German
students do not consider to be pleasant. My and English.

students have told me that Story Listening and | have seen many peop|e who did not acquire
Reading reduce their burden, and that they COU|dthe |anguage of the Country they Stayed in for
continue listening and reading indefinitely decades. Going to the country is helpful, but it
because itis easy and fun. is not necessaryrhe main ingredient is

Teaching reading using@y Listening and  comprehensible inputural input certainly does
GSSR is easyVhen the teacher has collected help, but | must point out that | read a lot in
100 or more stories to tell and has selected 100these languages, especially English, after | came
or more good graded readers, the teacher carPack to Japan. | think that reading is the most
guide her beginning level students (in my case, important ingredient for speaking and writing
junior college students) to the low- intermediate (Krashen, 2004, 2ab).

level in one year
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Landmark

Self-Selected Voluntary Reading:
The Missing Link

Sephen Krashen

Reading for pleasure, or “reading because youwe get “comprehensible inputA crucial
want to”, is a very powerful tool for language feature of the Comprehension Hypothesis is that
acquisition, one that is strongly supported by the so-called “skills"—the individual components
research in both first and second language of language and literacy—are acquired as a
acquisition. Those who read more have better result of getting comprehensible input. If we get
language development and more knowledge comprehensible input, then competence in
in a variety of areas, such as reading vocabularygrammaretc., emeges.
comprehension, vocabulawyriting style, and
spelling. Research on self-selected reading
confirms the Comprehension Hypothesis, the
view that we acquire language and literacy
through comprehensible input.

The Skill-Building Hypothesis reverses this
causality In classes based on Skill-Building,
students first consciously learn about the
language, then “practice” applying the rules they
have learned in their spoken and written output.
In this paper will discuss what | think has been  Their errors are corrected in order to help them
a serious omission in language education arrive at the correct version of the rule. The
programs. Ironicallyit is something that is  Skill-Building Hypothesis assumes that if
inexpensive to include. Besides, students find it students do this long enough, the rule will
very pleasant. In fact, it is so pleasant that eventually become “automatized” and
students often want to continue doing it on their production of language will become smooth and
own. Moreover there is massive research automatic. In other words, the Skill-Building
supporting its use in second language acquisition.Hypothesis is a Delayed Gratification
The missing link is, course, reading for pleasure. Hypothesis: work hard and someday you will

I will begin with the underlyg theory: have your reward.

In contrast, the Comprehension Hypothesis
promises instant happiness. For input to be
understood, the acquire must first pay attention

For the last few decades, we have been engageéP it, and the bestway for this to happen is for
in a major and important watis a good war 110 be interesting.

because whichever side WinS, we will have The Comprehension Hypothesis is thus a win-
learned a great deal. win situation. It has been shown to be effective

in the research, as we shall see in this paper
and itis pleasurable to implement.

Two Views of Language and Literacy
Development

On one side is the Comprehension Hypothesis,
which claims that we acquire language and
develop literacy in only one way—by The Reading Hypothesis is a special case of
understanding what wehr and read, or when the Comprehension Hypothesis; it is a form of
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comprehensible inputhe Reading Hypothesis  Table 1 presents the results of the three recent
claims that reading for comprehension is the meta-analyses of studies involving second and
source of our reading abilityvriting ability foreign language acquisition. Nearly all of them
(writing style), vocabularyspelling, and our ~ are based on studies of English as a foreign
ability to understand and use complex language. In each studyme was allotted in
grammatical rules. Emerging research strongly the “experimental group” for students to select
supports the idea that the most effective form their own reading material and accountability
of reading is when we read what we want to Was either minimal or there was no test or report
read, i.e. free voluntary or self-selected reading Of any kind. The comparison group was taught
(Krashen, 2004). using traditional pedagogy

An “effect size” was calculated for each study
in this case, for each comparison between test
scores achieved by students doing in-school free
Three reviews of the impact of in-school self- reading and traditional instructioh positive
selected reading on second language effect size meant the reading group did better
development have been published in the lasttenthan the comparison group. Effect sizes of
years. In sustained silent reading, a few minutesaround .2 meant that the advantage of the
are set aside from the language class andreading group was small, .5 medium, and .8 or
students read whatever they want to read. greater was considered a large effect size. The
There are no book reports or any other form of average effect size for reading comprehension
accountability(For a discussion on the elements ranged from .54 to .87, and for vocabulary from
of successful SSR, see Krashen,20The .1810 .47, both confirming that SSR is effective.
reviews have been published in the form of Severalindividual studies were included in more

“meta-analyses”, a very useful andgise way ~ than one meta-analysis, but the overlap is not
of presenting the results of many individual €xXtensive.
experiments.

What the Research Says: Sustained Silent
Reading

Table 1.
Effect Sizes for Three Recent SSR Meta-Analyses: English as a Foreign Language (EFL)

Note. Number of studies analyzed has been given @ntfases.able originally pesented in Krashen and
Mason (2017).

Multivariate Analyses Table 2 presestthe results of a multiple

Using multiple regression, a researcher can regression comparing the impact of different
determine the impact of one variable, while predictors of competence in the subjunctive

holding the effect of other variables constant. @mong speakers of Spanish as a second
Multiple regression allows us to assume that the language. The subjects’ “acquired” knowledge
predictors are not correlated to each other  of the subjunctive as tested, not their conscious
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knowledge of the rules for the use of the predictors. Theyeported that reading
subjunctive. Comparison of the “betas” shows “middlebrow” and “highbrow” fiction were

that the only successful predictor was the good predictors of vocabulary test scores, and
amount of reading in Spanish subjects reportedpih were better than reading non-fiction.

doing. Stu_dy of_Span_ish, even study dgdic_ated Sullivan and Brown also reported that how much
to the subjunctive, did not count, nor did time

spentin Spanish-speaking countries. the subjects reported reading at this stage in

their life (age 42) could be used to predict their
Table 2 vocabulary scores, independent of how much

Spanish as a Foreign Language: Monitor-Free  they read when they were youngand

Test of Subjunctive independent of their scores on previous tests,
administered when they were age 5 and again
at age 16. Sullivan and Brovenreport indicates
that we can improve and become more literate
at any age and the way to do itis to read.

Case Histories

Case histories constitute valuable research
(From Stokes, Krashen & Kartchner (1998). material if we collect enough to them to
determine consistent patterAsthough | am
presenting only one case history here, itis one
¢ out of many that support the Reading
Hypotheses, in this case for first language
literacy development.

Mason and Krashef2017) performed a
multivariate analysis on data from a series o
case studies done by Masél.of Mason’s
subjects had done an EFL class with her as an

instructor in Japan, and had requested that MasorMurray (2010) grew up in extreme poverty in
help them establish a reading program they NewYork, but was a highly successful student.

could follow on their own. Mason agreed, but gpe eventually went to Harvard and made a
asked the former students to take alternate forms

fth - 4K q career in writing and public speaking. Her dad
ofthe TOEIC examination and keep a recor had an unusual habit. When Murray was
of what and how much they read. Krashen and

e : rowing up, different branches of public libra
Mason came to the surprising conclusmnthat.g gup P v

. . in NewYork were not connected by computer
the readers gained an average of a little more y P

than one-half point on the TOEIC for each hour Her da(.j .tOOk advant.age of this lack of
they read (mean = .06 points). There was little connectivity and got a library card from each
variation among the subjects, even though branch. He borrowed all the books that he could

different subjects read very different kinds of from each branch and never returned them.

books, for diferent amounts of iméllofthem  \uyrray tells us that she only attended school in
read nearly entirely fiction. the final weeks before the end-of-year
One more multivariate study deserves mention €xaminations, but managed to get promoted
here, that of Sullivan and Brown (2013), who thanks to last-minute test prep and because of
administered an English vocabulary test to native the knowledge she absorbed from readings the
speakers of English and dywed a number of ~ books her fatheobk from local libraries.
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Reading and Knowledge he interviewed, 24 said that they read in bed

Murray’s case suggestsitireading is not only nearly every nigfitor “most nights”.

a major source of literacyt is also a major  Some of the bedtime readers volunteered that
source of knowledge. Stanovich and colleaguesbedtime reading was an addiction, stating
(Stanovich and Cunningham,199%/est, bedtime reading is

Stanovich, and Mitchell, 1993) have confirmed
this in a series of studies in which they conclude
that those who read more, know more about
literature, history and science. They have more
“cultural literacy” and even “practical
knowledge”.

... a habit which | certainly do not wish to
break. Even if | read for only five minutes,
| must do it—a compulsion like that of a
drug addict! ... My addiction to reading is
such that | almost can't sleep without a
minimum of ten minutes (usually 30-60
The literacy development and wide knowledge =~ minutes) of reading” (p. 250).

that are the outcomes of reading may be
the reason for Simontan(1988) conclusion
“... omnivorous reading in childhood and
adolescence correlates positively with ultimate
adult success” (Simonton, 1988).

JimTrelease (felease, 2013) understands the
pleasure of bedtime reading. He advises parents
wanting to encourage a reading habit to make
sure their children have a lamp at their bedside.

_ The Missing Link
The Pleasure of Self-Selected Reading

A diet consisting only of enjoyable fiction will
When we read books that we choose ourselves,not, | hypothesize, bring readers to the highest

Itis usually a very pleasant experience. Th's levels of literacylt will, however bring readers
has been confirmed through empirical studies (, i noint where specialized reading in areas
(Krashen, 2004), but the following reports - ,¢imnortance and interest are comprehensible.
provide even more compelling evidence. It is the link between basic conversational

One dedicated reagltterviewed byvictor Nell ~ 1anguage and truly advanced levels.

(192_38), re_zports “F_ze_ading removes me ... from an opstacle

the irritations of living ... for the few hours a _ _

day | read ‘trash’ | escape the cares of those An obstacle to fully implementing SSR and
around me, as well as escaping my own Caresencouraging self-selected reading is the lack of

and dissatisfactions.Author Somerset access to interesting, comprehensible and
Maugham, also in Nell (1988) states: affordable books, and other reading material.

) _ This is nearly universally the case for those living
Conversation, after a time, bores me, games iy high-poverty areas (Neuman and Celano,
tire me, and my thoughts, whichwe aretold - 2001). My hope is that we will invest more in
are the unfailing resources of a sensible man jipraries, and at the same time find cheaper ways

have a tendency to run dijhen | fly to to produce readers and take more advantage
my book as the opium-smoker to his pipe ... of inexpensive applications of technology to
(p. 232). solve this problem (Krashewang, and Lee,

Nell (1988) includes an entire chapter on reading 2016).

in bed, before going to sleep. He reports that In addition, comprehensible and enjoyable
bedtime reading was nearly universal among reading is rarely available for beginning and
dedicated readers. Of the @@asure readers  even low intermediateesond and foreign
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language acquirers in any language exceptMason, B.Vanata, M., JandeK., Borsch, R., &

English. There are three paths to solving this

problem, and | suggest we take all three at once:

1 Build up interest ashcompetence in reading
with a preliminary stage of Story Listening:

beginning and intermediate students hear

stories in classes, supplemented in a number

of ways to make them more comprehensible
(Mason\anata, JanddBorsch, & Krashen,
20009).

Build up competence and interest in reading
using another approach; Beniko Mason

suggests guided self-selected reading
consisting of very easy reading suggested
by the teacher

Create more texts for students in all
langlages.
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Book Review

Language Matters Science, wrote a series of articles outlining issues
in machine understanding and processing of
languages, and in the form and extent of
collaboration between experts looking at the
Patnaik, B. N. (2018) same issues from different perspectives.
Language after all is in, of and for the mind;
and, grammaror syntax, is the best view of
how well-organized a "machine™ mind may be.
The notes under review in this book, therefore,
are like mantras created through a lifetime of
meditation.

This is an experts book for lay people. Following The present collection of essays brings highly

thle E'.tlel()f t::e II[)SttF;Le ce 'Qtth's co:lgctlontof 32 theoretical issues to lay people in a non-technical
relatively short but thought-provoking notes on language, without using any gam.A book of

Ik;’:lngku_ag_e,tllngﬁlstlris and communtlcathn,:?r:a this kind has been long-awaited in the field of
ookis, inter-alia, also an argument against the |5, ;age education.

"Power of the Expert".

Bhubaneshwar: Dhauli
Books.(133 pages)

Reviewed byShreesh
Choudhary

: . Inthe note on languagacdcommunication, the
Prgfessor Bibhudhendra Narayan _I_Datna|k second in the volume, Patnaik claims that there
retired from the Department of Humanities and may be moments when "Even Silence can be a
Social Sciences at IIT Kanpur in the early years .\ 14e of communication" (p.5). One can do
of the new millennium. Before this, he studied many things with language besides
firstin Odisha, and then at CIFL, Hyderabad. communication. For instance, "...one could hurt
Patnaik has occupied a number of important \yith language and heal with language”. One can
professional positions. He is a member of the yse Janguage to talk about past, present and the
Government of India’s Committee for Classical future, about health and happiness, about
Languages. He was a member of UGC's anything practicallyA Greek Philosopher once
Committee for Indigenous Languages and of said that anything that is human is not without
the IT Ministry's Working Committee for  language, but language can often be ambiguous.
Technical Development of Indian Languages. It can cause blocks in communication.
He has been a member of the Board of Examples cited in support of this theory are new
Governors of lITKanpr, and he has taught and interesting. But many of these notes could
English for over half a centuryHowever have been accompanied by illustrations from the
Patnaik is basically a researcharmho is writer's own experience. Personal touch would
interested in The Mahabharata, football, ghosts, have gone so naturally with a book of this kind,
computers and mind-brain, and in life and letters but Patnaik has rarely done 8s.a result, the
generally book stops short of becoming as interesting as

L . . indicated.
Patnaik is also interested in language and

machine. In the 1970s and 1980s, when Another well-written note entitled "Our Reliance
computers were still new in India, Patnaik, along on English”, looks at how in the recent times,
with some colleagues froimt field of Computer ~ many English worslhave been added to Indian
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languages and are now part of the local government schools, which is quite true, says
vocabularyThey are no longer seen as foreign Patnaik.

words. Patnaik cites examples of words such
as "decision, training, result, final, plot, powercut,
information, etc.”, which are now part of the
Odia vocabularnyAccording to him, there is no
pointin trying to replace "result” with "phala” or
"phalaaphal”. There are many other instances
where English words have been "nativized". Similarly, Patnaik raises questions about
However Patnaik is worried about why people education through the mother tongue. Is it
use words of a different language, when possible for all, are regional languages of states
idiomatic alternatives in their own language are in India mother tongue of all children there, how
available (p.51). do we ensure the mother tongue education of
children living outside "their" states?

Today there is legislation for many things which
would earlier have been obviolisday Indian
children have aright to education. But that would
be meaningful, Patnaik says, only "if there are
schools in the true sense of the term...."(p. 55)

There is another interesting article on "English
Medium schools"(p.53). MR V. Narsimha  For many children, 3-language formula can
Rao, former Prime Minister of India and an become the 4-language formula. Think of a
educationist, believed that it would take "not Maithili-speaking child at school in
more than four hundred hours of good instruction BhubaneswarShe will have to learn Oriya,
and practice for one to have a reasonable Hindi and English, besides her mother tongue.
command of English". Patnaik asserts that "This So there are problems, but these are not
is not an unrealistic assessment (p.54)." He feelsinsurmountable. There is no point blaming
that people do not only want to know the English English, says Patnaik. It is not that English is
language, they also want their children to have responsible for the decline of output in Indian
good knowledge of subjects such as science,languages. English of course is no longer a
mathematics, social studies, etc., and developforeign language in India, it is there on the
alertness and self-confidence. Parents beganSahityaAkademy list of Indian languages. Itis
looking for alternatives when they found that India's oficial language and, currentiiyhas a

not just English, even these other subjects weregreater variety of books in knowledge generated
not being taught properly in Odia medium in and through this languag®&/e must,
schools. They moved their children to English therefore, teach English to every child/@.
medium schools, which "were the best
alternatives available". Ratik claims, "These
schools were far better administered...." The
syllabi were more modern, classes were
generally held regularlyyomework was given
and checked, etc. The government schools
were inadequately staffed, but the English
medium schools had, on the whole, a good As mentioned earliethe book could have been
teacher student ratio. These schools also hadmore interesting had the writer chosen to
better academic and recreational facilities. illustrate the points he makes with examples,
Furthermore, compulsory use of uniform events, anecdotes, etc., from his experiéfate.
generated self confidence among students.on the whole, this collection has the potential to
English language schools have thrived becausebe every language teacher's handbook in India,
people have given upnothe Odia medium  and they could s&gersonal guidance from it

There are similarates on cultural and linguistic
issues. For instance, Patnaik asserts that a
number of people criticize Chomsky without
reading himAccording to him, no other
researcher brought as much philosophical
attention to the study of language as Chomsky
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in times of doubt and confusion. Language
Matters is a landmark book. It deserves a
spectacular reception.
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Call for Papers forLLT 16 (July 2019)

A Special Issue on Literacy

Guest Editor: Professor Sadhna Saxena

The language of instruction in schools and at the higher education level is an important but unresolved
issue in a multilingual country such as India. This is because India does not have a national language
and in principle, each state is free to use either its state language or English for the state level official
work as well as for communicating with the central governisetducation is included in the concurrent

list, states can exercise this freedom in the field of education as well. There is research-based evidence
that brings clarity on teaching in the mother tongue of the students at the elementary level.,However
there is neither a unanimous opinion, nor any evidence or policy with regard to the language of education
at the post-elementary and higher education level. Onetiat\has a very strong rationale, is in

favour of teaching in English at higher education levels for two reasons. First, lack of knowledge of
English impacts the employment opportunities of the students and second, it hinders their academic
progress. Thatis, without a good command over English, neither are students of higher education able
to access knowledge in the academic writings which are mostly in English, nor are they able to publish
their research. The other view however is that for the majority of people in India, English is not the
language of communication. Therefore, the imposition of a culturally alien language, especially by ill-
informed and ill-equipped teachers, has serious learning consequences. That is to say that if the medium
of instruction in higher education is English, neither do the students gain in-depth knowledge of the
discipline nor do they learn the language.

This special issue &L T 16focuses on issues related to language and education. This covers the role
played by language in acquiring knowledge and learning a discipline, and whether the lack of command
over the language of instruction has an impact on learning and codtstibe.nature of each discipline

is different, for this special issue, we are inviting papers on themes such as language and mathematics,
language and social sciences, language and humanities, language and physical sciences and, language
and literacyThe last date for submission of articles is March 07, 2019. Rilsasee the general Call

for Papers given on page number 48

Articles may be submitted at: agniirk@yahoo.com; amrit.|.khanna@gmail.com; jourlit@gmail.com

Language and Languagedching Volume 8 Number 1 Issue 15 January 2019 66



Contents of the Last Issue

Language and LanguageTeaching

Volume 7 Number2

Issue 14 July 2018

Contents
Articles
The Impact of Sustained Silent Reading aN(sét Landmark
to the Library on Establishing a Reading Habit: Why theWorld Looks Diferent in other
Helpful but not Sufficient Languages
Kyung Sook Cho and Stephen Krashen 1 Achla M. Raina 43

Grammatical Gender int&y Texts:

Interaction of Linguistic Structure, Culture and
Cognition

Suneeta Mishra

In Government Schools where is the Room to
Write?

Snehlata Gupta 10

Teaching to Reads Critical Discussion
Brinda Chowdhari 15

Literature in the Reading Classroom: Some
Reflections

Swarnlata Sah 22

What am | Doing and Why?

Empowering Pre-ServicBeachers to Question
Their Practice through Dialogic Reflection

Mala Palani 28

ReviewArticle
Krishna Kumar on Reading
Jayshree Murali 33

Interview

Interview with N. S. Prabhu

Geetha Durairajan

Deepesh Chandrasekharan 38

Language and Languagedching

Book Reviews
English Language and Learning
Khushbu Kumari 50

Succeed in TEFL: Continuing Professional
Development

Kalyanee Rajan 51

Global Englishes and Change in English Language
TeachingAttitudes and Impact

Ramanjaney Kumar Upadhyay 53

Classmoom Activities

BasicActivity: My Classroom

ExtendedActivity

Nivedita Bedadur 55

Teachers' Page
Using LLT in the Classroom
Mukul Priyadarshini 57

Report

Language Plus Programmevadya Bhawan
Society Udaipur

Jyoti ChodiaandNeha édav 58

Volume 8 Number 1 Issue 15 January 2019 67









